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Foreword 

There were approximately 8,000 refugees, migrants and 
asylum seekers in Bosnia and Herzegovina at the end of 
2019 of whom 33 per cent were families with children 
and 7 per cent unaccompanied children. Many children 
from war affected countries such as Syria, Afghanistan 
and Iraq have never attended school or have lost years 
of study. 

The arrival of this many asylum seekers and migrants 
has put the tolerance, openness and humanity of states 
and their citizens to the test. Above all else, it has tested 
the institutional readiness of states to cope with the 
various challenges linked to migration. 

One of these challenges is the right to education. 
Education is a basic human right guaranteed by interna-
tional and domestic conventions and laws that stipulate 
the right of every child to education without suffering 
any form of discrimination. 

Accordingly, the Ministry of Civil Affairs of Bosnia and 
Herzegovina launched an initiative together with the 
competent education authorities and partners to estab-
lish a working group to participate in the development 
of a manual on the inclusion of refugee, asylum seeker 
and migrant children into the education process in 
Bosnia and Herzegovina. 

The ‘Manual for the Inclusion of Refugee, Asylum 
Seeker and Migrant Children in the Education process in 
Bosnia and Herzegovina’ was developed through a series 
of meetings held over the period May to December 2019 
as well as through the individual work of all members of 
the Working Group. 

The manual was produced in the year commemorating 
the 30th anniversary of the adoption of the Convention 
on the Rights of the Child, which is an international 
document that commits the world to guaranteeing equal 
rights to life, family, education, well-being and happi-
ness. The manual is a contribution to this goal in that it 
focuses on refugees, asylum seekers and migrants who 
want to be just children. 

The UNICEF Office in Bosnia and Herzegovina provided 
technical and financial support for the development of 

the manual and we would like to take this opportunity to 
express our deepest thanks to the Ministry of Education 
and Technological Development of the Republic of 
Serbia for the provision of the Manual for Schools 
involved in the Implementation of Expert Instructions 
for the Inclusion of Refugee/Asylum Seeker pupils in 
the Education System of Serbia, which served as the 
framework for drafting the current manual in Bosnia 
and Herzegovina. 
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List of abbreviations 

APOSO  Agency for Preschool, Primary and Secondary Education 

BiH  Bosnia and Herzegovina 

CCC  Common Core Curricula  

EU  European Union 

FBiH  Federation of Bosnia and Herzegovina 

IOM  International Organization for Migration

STEM  Science, Technology, Engineering and Mathematics 

UNESCO  United Nations Educational, Scientific and Cultural Organization 

UNHCR  United Nations High Commissioner for Refugees

UNICEF   United Nations Children’s Fund
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Glossary of terms 

Migrant/migrants: Migrant/migrants are individuals 
who are moving or have moved across an international 
border or within a state away from their habitual place 
of residence, regardless of the person’s legal status, 
whether the movement is voluntarily or involuntarily, 
the causes of the movement or the length of the stay.1  
Moreover, under normal conditions the term migrant/
migrants (people on the move) refers to persons who 
choose to change their place of residence for economic 
reasons in order to improve their living conditions.2  

Refugees: In line with the definition of the Convention 
Relating to the Status of Refugees from 1951 and the 
respective Protocol from 1967, the term ‘refugee’ shall 
apply to any person who as a response to well-founded 
fear of being persecuted for reasons of race, religion, 
nationality, membership of a particular social group or 
political opinion is outside the country of his/her nation-
ality and is unable or because of such fear unwilling to 
avail himself/herself of the protection provided by that 
country or who because he/she does not have a national-
ity and is outside the country of his/her former habitual 
residence as a result of the aforementioned reasons is 
unable or owing to such fear unwilling to return.

Refugee status: This status shall be granted to a non- cit-
izen who because of well-founded fear of being perse-
cuted for reasons of race, religion, nationality, member-
ship of a particular social group or political opinion is 
outside the country of his/her nationality and is unable 
or owing to such fear unwilling to avail himself/herself 
of the protection of that country or who because he/she 
does not have a nationality is outside the country of his/
her former habitual residence and for the aforemen-
tioned reasons is unable or unwilling to return. Refugee 
status is recognised in accordance with the Decision 
of the Ministry of Security of Bosnia and Herzegovina 
subsequent to the requirements stipulated under Article 
19 of the Law on Asylum of Bosnia and Herzegovina.  

Asylum: This term covers both refugee status and sub-
sidiary protection status, in accordance with the Law on 
Asylum of Bosnia and Herzegovina.3 

Asylum seeker: The term Asylum seeker applies to 
foreigners who have filed an application for asylum 
for which no enforceable decision has yet been made 
in accordance with the Law on Asylum of Bosnia and 
Herzegovina. 

Subsidiary protection: This form of protection is 
granted to foreigners that are not eligible for refugee 
status under Article 19 of the Law on Asylum of Bosnia 
and Herzegovina.  This applies when there are serious 
grounds for believing that if an individual is returned to 
his/her country of origin or habitual residence that he/
she would be exposed to the real very threat of severe 
violation of his/her human rights and fundamental 
freedoms. 

Attestation of Expressed Intent: This document is 
issued to foreigners who express their intent to apply for 
asylum. It sets out the route of movement and the dead-
line for reporting to the Ministry of Security of Bosnia 
and Herzegovina in order to apply for asylum in person. 
The attestation contains the information on the person 
who has expressed the intent to apply for asylum and 
his/her accompanying family members. This document 
bestows the right to stay in Bosnia and Herzegovina for 
the period of its validity. The validity of the Attestation 
of Expressed Intent cannot be longer than eight days; 
however, when a large number of persons express their 
intent to apply for asylum at the same time, the dura-
tion of the attestation can be extended to a period not 
exceeding 14 days.4 

1  UNICEF Bosnia and Herzegovina, Refugee and Migrant Children.
2  IOM, 2001, Migrants and Human Rights.
3  Official Gazette of Bosnia and Herzegovina, nos. 11/16 and 16/16.
4  Article 32 of the Law on Asylum of Bosnia and Herzegovina, Official Gazette of Bosnia 

and Herzegovina, nos. 11/6 and 16/16.
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Introduction 

In accordance with international conventions, the mi-
gration and asylum strategic framework, the respective 
laws and laws covering the education systems in Bosnia 
and Herzegovina at the preschool, primary and second-
ary level, Bosnia and Herzegovina is obliged to provide 
security, adequate accommodation and overall care for 
asylum seeker, refugee and migrant children and their 
families. According to estimates, 20 per cent of all mi-
grants/refugees (4,000 to 5,000) were children of which a 
third were children without parental care in mid-2019.

The huge influx of asylum seekers and migrants re-
quired a response from all institutions in Bosnia and 
Herzegovina. To this end, at its 142nd session held in May 
2018 the Council of Ministers of Bosnia and Herzegovina 
adopted a conclusion to put into operation all available 
capacities of the relevant institutions in the country to 
receive, accommodate and care for migrants in  
accordance with the laws of Bosnia and Herzegovina 
and international conventions.

One of the responses within education to the migrant 
crisis was to include refugee, asylum seeker and migrant 
children into the education process in Bosnia and 
Herzegovina in the areas where the majority was locat-
ed: the Una-Sana, Sarajevo and the Herzegovina-Neretva 
cantons. Those children awarded refugee status or 
subsidiary protection status by the Ministry of Security 
regularly and continuously attend all levels of education 
throughout Bosnia and Herzegovina. Children classified 
as asylum seekers had already been included in the 
education process individually up until 2018 when the 
inflow of refugees, asylum seekers and migrants to the 
country increased significantly. 

According to the survey ‘Rapid Assessment of Educational 
Needs in Bosnia and Herzegovina’5 conducted by Save the 
Children and UNICEF, more than 70 per cent of children 
expressed a desire to attend regular classes in the area 
where they were accommodated. 

International and local organisations responded very 
quickly to the difficult situation of these children as well 
as adolescents and began to organise informal classes. 
These were mainly creative workshops, language classes 
and sport and art activities.

In January and February 2019, the first groups of 
children (around 200) started to attend primary school. 
In the Una-Sana Canton, this involved five primary 
schools in Bihac: ‘Brekovica’, ‘Harmani II’, ‘Prekounje’, 
‘Prekounje’ and ‘Bakšaiš’. In Sarajevo Canton one group 
of migrant children enrolled at the primary school ‘Prva 
osnovna škola’ in Ilidža in December 2018, while  the 
following year another group enrolled at the primary 
school ‘9 maj’ in Pazarić.  Classes for these children were 
organised mostly from 9.00 to 12.00 or from 11.00 to 
14.00. 

Recognising the need for a manual to provide guid-
ance for teachers working with refugee, asylum seeker 
and migrant children, the Ministry of Education and 
Technological Development of the Republic of Serbia 
offered its manual ‘Manual for Schools involved in the 
Implementation of Expert Instructions for the Inclusion of 
Refugee/Asylum Seeker Pupils in the Education System’ to 
the Ministry of Civil Affairs of Bosnia and Herzegovina 
for use and adaptation. 

The Ministry of Civil Affairs of Bosnia and Herzegovina 
in cooperation with the competent education author-
ities in the country established a working group for 
the development of this Manual, which was supported 
as needed by teachers from the schools working with 
 refugee, asylum seeker and migrant children as well as 
by representatives of international organisations. 

The Manual for the Inclusion of Refugee, Asylum Seeker 
and Migrant Children in the Education process in 
Bosnia and Herzegovina represents the first institutional 
response by the competent education authorities to the 
needs of children caught up in the huge influx. It will 
serve as a form of support for all teachers and teaching 
assistants working with refugee, asylum seeker and mi-
grant children in Bosnia and Herzegovina. The manual 
can also be used for work with other excluded or vulner-
able children of school age or during other crises. 

5  Save the Children and UNICEF, 2018.
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1.  
The international legal 
framework and the right to 
education of refugee, asylum 
seeker and migrant children 
in Bosnia and Herzegovina

Bosnia and Herzegovina is a Member State of the United 
Nations and the Council of Europe and the country has 
acceded to and ratified a large number of international 
conventions, charters and other documents relevant to 
the state’s legal arrangement in the field of human rights 
and fundamental freedoms, child rights and the status 
and rights of refugees and asylum seekers. By ratifying 
the international conventions in the above areas, Bosnia 
and Herzegovina has clearly expressed its commitment 
to take an active role in the field of protection of human 
rights and fundamental freedoms, child rights and the 
protection of refugees at all stages of the procedure, 
including ensuring the rights of asylum seekers. 

The fact is that human rights imply a relationship 
between an individual and the state and that the right 
to education is the exclusive right of the individual and 
that the state must ensure his/her ability to exercise this 
right as well as enable the implementation of interna-
tional standards and other regulations to which it is 
committed.

1.1. International United Nations 
framework 

Some of the most important documents are the 
following: 

• The Universal Declaration of Human Rights  
Article 1 refers to the fact that, “all human beings are 
born free and equal in dignity and rights” and “should 
treat one another in a spirit of brotherhood.”6

This is also the first international document that  
declared education as a human right. 

Article 26 stipulates primary education as compulsory 
and encourages further education. 

• The International Covenant on Civil and Political 
Rights7 

• The International Covenant on Economic, Social and 
Cultural Rights8   
Article 13 commits signatories to, “protecting economic, 
social and cultural rights to the maximum of available 

6  Adopted by the General Assembly of the United Nations under Resolution 217. 
7  Adopted through a Resolution of the General Assembly of the United Nations in 1996. 
8  Adopted through Resolution 2200 A of the General Assembly of the United Nations in 

1996.
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means of protection.” In reference to education the 
Covenant states, “availability, accessibility/acceptability 
and adaptability of the education system.”

• The Convention Relating to the Status of Refugees 
from 1951 and the Protocol relating to the Status of 
Refugees from 19679 are fundamental international doc-
ument that set the framework for defining refugee status 
and prescribe the protection and rights that refugees 
should enjoy during the asylum process as well as after 
acquiring refugee status up until the conditions for a 
permanent solution to their refugee status are met. 

Article 22 stipulates that, states be obliged to, “accord 
the same treatment to refugees as to their own citizens 
with regard to primary education, and to treat other 
forms of education as favourably as possible.” 

• The United Nations Convention on the Rights of the 
Child10  
It should be emphasised that the Convention on the 
Rights of the Child is part of Annex 4 of the General 
Framework Agreement for Peace in Bosnia and 
Herzegovina. It focuses on four basic principles: 1) the 
right to life, survival and development 2); non-discrim-
ination, 3) the best interests of the child and 4) respect 
for the views of the child. The Convention contains 
comprehensive standards for the protection of child 
rights that apply to all children without discrimination, 
including refugee children. 

Article 28 of the Convention regulates, “the right to free 
education for all children, and the states have commit-
ted themselves to encourage the development of second-
ary and secondary vocational education.” 

General Comment No. 2011 refers to “exercising the 
rights of the child in adolescence” and reaffirms the 
right of adolescents, including migrants, to quality and 
inclusive education and calls on states to take the nec-
essary measures regarding discrimination in relation to 
access to education, combating discriminatory attitudes 
within the education system and to ensure refugee 
status.

• The International Convention on the Elimination of 
All Forms of Racial Discrimination 
Article 4 condemns, “all propaganda and all organisa-
tions which are based on ideas or theories of superiority 
of one race or group of persons of one colour or ethnic 
origin, or which attempt to justify or promote racial 
hatred and discrimination in any form.”12  

1.2 Legal framework of the 
Council of Europe 

• The European Convention on Human Rights and 
Fundamental Freedoms13 
Article 2 of the Constitution of Bosnia and Herzegovina 
stipulates that the rights and freedoms defined by 
the Convention are directly applicable in Bosnia and 
Herzegovina. Article 2 of the Convention states that, “no 
person shall be deprived of the right to education.” 

According to the European Convention on Human 
Rights and Fundamental Freedoms, the right to educa-
tion includes the right of access to educational institu-
tions at all times, the right to effective education and the 
right to official recognition of the studies that a child has 
successfully completed. 

The following documents define, among others, the 
rights of refugees and migrants to exercise the right to 
education. 

• The European Social Charter (revised)14 is a funda-
mental European document for the protection of men, 
women, families, mothers, children, the disabled, 
migrants and others in the fields of work, professional 
orientation, and access to health services, collective 
bargaining and social security. In the case of refugees 
and migrants, however, the exercise of workers’ rights 
reflects their regulated status. 

• In relation to the Lisbon Convention on the 
Recognition of Qualifications concerning Higher 
Education,15  the Committee for the Recognition of 
Qualifications concerning Higher Education in the 
European Area during an extraordinary session held 
in November 2017 in Strasbourg adopted the new 
Recommendation on the Recognition of Qualifications 
of Refugees, Displaced Persons and Persons in 
Situations such as Refugees. 

The EU has enacted a number of regulations relating 
to migrants that also include the right to education. 
Article 14 of the EU Charter of Fundamental Rights 
stipulates the right of everyone to education and access 
to vocational and continued training. This includes the 

9  Adopted through a Resolution of the General Assembly of the United Nations in 1951. 
10  Adopted by the General Assembly in 1989. 
11  General Comment No. 20 of the Convention on the Rights of the Child. 
12  Adopted through a Resolution of the General Assembly of the United Nations in 1965. 

Available from https://j4c.ba>wp-content>upload>2018/02.
13  Bosnia and Herzegovina ratified the Convention in July 2002. 
14  In 2008, Bosnia and Herzegovina ratified the European Social Charter, Strasbourg, 1996.  
15  Center for Information and Recognition of Qualifications in Higher Education (Centar 

za informiranje i priznavanje dokumenata u području visokog obrazovanja - CIP). 
Available from www.cip.gov.ba.
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possibility to receive free compulsory education,16 ac-
cess to the Life Long Learning Platform, which is a stra-
tegic document titled Integration of Refugees and Migrants 
through Education,17 and the EU skills profile for citizens 
of non-EU countries. A number of EU directives and 
regulations defined the areas of work and employment 
in relation to migrants.18  

1.3. Legal framework in Bosnia 
and Herzegovina 
The legal framework in Bosnia and Herzegovina in-
cludes the Constitution of Bosnia and Herzegovina,19 
the Constitution of the Federation Bosnia and 
Herzegovina,20 the Constitution of Republika Srpska,21 
the constitutions of the cantons of the Federation 
of Bosnia and Herzegovina and the Statute of Brčko 
District.22 Two laws regulate the area of migration and 
asylum: the Law on Asylum23 and the Law on Aliens.24  

The framework laws and the laws of Republika 
Srpska, the 10 cantons of the Federation of Bosnia and 
Herzegovina and of Brčko District in the area of pre-
school, primary, secondary and secondary vocational 
education and higher education define the field of 
education. 

• The Preamble of the Constitution of Bosnia and 
Herzegovina refers to the United Nations Universal 
Declaration and the Universal Declaration of Human 
Rights. 

Article 2 of the Constitution stipulates that, “Bosnia and 
Herzegovina and its two entities shall ensure the highest 
level of internationally recognized human rights and 
fundamental freedoms.” Paragraph 3 of Article 2 further 
regulates that, “all persons in the territory of Bosnia and 
Herzegovina shall enjoy human rights and fundamen-
tal freedoms” and paragraph 4 of Article 2 related to 

non-discrimination on any grounds states, “These acts 
shall have priority over all other laws.”25  

Furthermore, United Nations sustainable develop-
ment goal 4 (Ensuring inclusive and equitable quality 
education for all children) confirms the belief and 
commitment that education is the most powerful and 
proven means of sustainable development. According 
to this goal, all girls and boys of school age should have 
access to free primary and secondary education by 2030. 
Likewise, the aim is to ensure the same opportunities in 
terms of affordable vocational education and to elimi-
nate disparities in terms of gender and wealth in order 
to achieve universal access to quality higher education. 

Laws in the field of asylum and aliens 

The Ministry of Security of Bosnia and Herzegovina is 
responsible for the area of migration and asylum and 
the implementation of the aspects of the below men-
tioned laws. 

Article 58 of the Law on Aliens also recognises the right 
to residence on humanitarian grounds (if the person 
is a victim of trafficking, a minor child without paren-
tal care, a stateless person or on other humanitarian 
grounds prescribed by the Council of Ministers in 
response to the proposal of the Ministry of Security). 
Article 123 of the Law prescribes special care and  
respect in the treatment of minors in accordance with 
the Convention on the Rights of the Child.  

Article 11 of the Law on Asylum, regulates that the 
competent ministry and all institutions involved in 
proceedings against a child are guided by the principle 
of in the best interests of the child and in accordance 
with the Convention on the Rights of the Child. Articles 
19 and 22 of the Law define the conditions for acquiring 
refugee and subsidiary protection status. Article 62 of 
the Law provides for an alien under temporary protec-
tion to have, among other rights, the right to primary 
and secondary education. Article 76 regulates the set of 
rights of asylum seekers, including the right to primary 
and secondary education no later than three months 
after submission of an application for asylum. Articles 
19 and 22 define the conditions for granting refugee or 
subsidiary protection status. Article 76 prescribes the 
rights and obligations of asylum seekers, including the 
right to access to primary and secondary education, and 
the rights of refugees and non-citizens under subsidiary 
protection, including the right to education as defined in 
Article 78 of the Law on Asylum.  

16  European Union Charter of Fundamental Rights, Official Gazette of the European 
Union, No. 2007/C 303/1. 

17  ec.europa.eu/commission/priorities/migration-en.
18  EU Directive 2003, EU Directive 2009, EU Directive 2014 and EU Directive 2016.
19  Annex IV of the General Framework Agreement for Peace in Bosnia and Herzegovina, 

signed on 14 December 1995. 
20  Official Gazette of the Federation of Bosnia and Herzegovina, nos. 1/94, 13/94, 16/02, 

22/02, 52/02, 18/03, 63/03, 9/04, 20/04, 33/04, 72/05 and 88/05.
21  The Constitution of Republika Srpska, Official Gazette of Republika Srpska, No. 21/9-re-

vised text and nos. 28/94, 8/96, 15/96, 21/96, 21/02, 26/02, 30/02, 31/02, 69/02, 31/03, 
98/03, 115/05, 111/05 and 48/11.

22  The Statute of Brčko District, Official Gazette of Brčko District of Bosnia and 
Herzegovina, nos. 17/08 and 39/09.

23  Law on Asylum, Official Gazette of Bosnia and Herzegovina, nos. 11/06 and 16/16.
24  Law on Aliens, Official Gazette of Bosnia and Herzegovina, No. 88/15.
25  Article II of the Constitution Bosnia and Herzegovina, Human Rights and International 

Standards. 
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1.4. The laws on primary and 
secondary education within the 
education systems in Bosnia and 
Herzegovina 

The laws in the field of primary education ensure equal 
access and equal opportunities without discrimination 
(provisions relating to the prohibition of discrimination 
against children on any grounds). All laws governing this 
area are listed in Annex 1 to this manual. 

The relevant provisions of international conventions 
and other declarations are recognised in all laws on 
primary education. This creates the obligation to ensure 
equal access to primary education for all, including 
ensuring access for refugee, asylum seeker and migrant 
children to the formal education systems in Bosnia and 
Herzegovina. All of the education systems regulate com-
pulsory primary education. 

Analysis of the laws in the area of secondary education 
shows that all laws in the field of secondary and second-
ary vocational education at the state level, Republika 
Srpska, the ten cantons in the Federation of Bosnia and 
Herzegovina and Brčko District provide for the inclu-
sion of refugee and migrant children into the education 
system and include the principle of non-discrimination 
and the child’s right of access to education (according 
to international conventions). However, the inclusion of 
children in secondary education is not regulated equally 
in all of the cantons of the Federation of Bosnia and 
Herzegovina. The laws that define the area of secondary 
education do not regulate compulsory secondary educa-
tion equally. The laws in the Una-Sana, Bosnia-Podrinje 
Goražde and Sarajevo cantons stipulate compulsory one 
or two-year secondary education. 

1.5. The competent institutions 
in the area of asylum and 
migration in Bosnia and 
Herzegovina
In line with the provisions of the Law on Asylum, the 
competent institutions in the area of asylum are the 
Council of Ministers, the Ministry of Security, the 
Ministry of Civil Affairs and the Ministry of Human 
Rights and Refugees of Bosnia and Herzegovina as well 
as the Bosnia and Herzegovina Service for Foreigner 

26  Official Gazette of Bosnia and Herzegovina, nos. 5/03, 42/03, 26/04, 42/04, 45/06, 88/07, 
35/09, 59/09, 103/09, 87/12 and 6/13.

Affairs and the Bosnia and Herzegovina Border Police as 
well as other bodies of internal affairs and other compe-
tent authorities in Bosnia and Herzegovina.

A brief overview of the institutional structure of the 
Ministry of Security of Bosnia and Herzegovina is pro-
vided in Annex 1.2.  

1.6. Competent institutions in 
the area of education in Bosnia 
and Herzegovina 

The institutional structure of the education sector in 
Bosnia and Herzegovina is a reflection of the organisa-
tion of the state as defined by the Constitution of Bosnia 
and Herzegovina, the constitutions of the entities and 
cantons and the Statute of Brčko District.

In accordance with Article 15 of the Law on Ministries 
and Other Administrative Bodies of Bosnia and 
Herzegovina,26 the Ministry of Civil Affairs of Bosnia 
and Herzegovina has the role of the coordinating activ-
ities and harmonising the plans of the entity authorities 
and defining strategies at the international level.

The Ministry of Education and Science of the 
Federation of Bosnia and Herzegovina has a coordinat-
ing role in the Federation of Bosnia and Herzegovina. 
The Republika Srpska, the ten Cantons in the 
Federation of Bosnia and Herzegovina and Brčko 
District have full and undivided competence over 
education. 
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2.  
Challenges in education for 
refugee, asylum seeker and 
migrant pupils 

On their way to their ultimate destination refugee, 
asylum seeker and migrant children face exposure to 
violence, separation from their parents, a lack of secu-
rity, food and access to health, social and educational 
services and yet they still have the strength to deal with 
these challenges. The children themselves confirm that 
their basic problems are education and accommodation. 
Their inclusion into regular education is therefore the 
task of all institutions and international organisations 
but primarily the education systems. 

Prior to beginning the process of their inclusion in insti-
tutions of education it is necessary to take into account 
the fact that these children have spent a long time on the 
road, namely they have passed through countries and 
thus different education systems. Some might not even 
have been included in the process of education whereas 
others could have had their education disrupted for sev-
eral years. Adolescents represent one of the most sensi-
tive and challenging groups within the communities in 
which they are located. They have grown from children 
to become young people and for this group education 
represents their best chance for a new and better life.

Research related to the dimension of inclusion into 
regular education programmes, i.e. schools,27 and ulti-
mately their integration highlights difficulties related 
to communication and their lack of knowledge of the 
language as one of the key challenges. This dimension 
stands out as a fundamental prerequisite for all aspects 
of integration. Refugees, asylum seekers and migrants 
emphasise language as a key dimension in all situations. 
The second dimension or challenge is accommodation. 
In most cases, refugees, asylum seekers and migrants, 
including children, are located outside settlements and 
live separate from the domicile population. In addition 

to accommodation, they also face food shortages, their 
parents are unemployed and their future and life  
prospects uncertain. 

It is necessary during the course of including children 
into the educational process to consider the perspective 
of their future integration and therefore it is not desira-
ble to place all children in one class at school. In order 
to create an inclusive and supportive environment, it is 
important that children be close to familiar members 
and persons belonging to the same or similar cultures. 
In this context, peer support at school and joint activi-
ties related to music, art and sport are activities that can 
help connect children and help them to communicate.

Research confirms that the length of stay in a particular 
place is one of the challenges to the inclusion of refu-
gees and asylum seekers in school.28 Short or intermit-
tent stays in school are a hindrance to integration. This 
aspect is particularly important when it comes to adoles-
cents and their inclusion into secondary education. 

The psychosocial and health status of children are 
elements that should be considered very seriously, 
especially when assessing achievement and monitor-
ing progress. One should keep in mind that traumatic 
experiences could cause significant changes to the way 
the body functions, such as reduced capacity in terms 
of concentration and memory. In cooperation with 
the competent institutions, the school should provide 

27  Izazovi integracije izbjeglica u Hrvatsko društvo: Stavovi građana i pripremljenost 
lokalnih zajednica [Refugee Integration Challenges in Croatian Society: Attitudes of 
Citizens and Local Community Preparedness], Dean Ajduković, Zagreb, 2019. 

28  Ibid
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psychological support for these children so that they can 
recover as soon as possible. The parents often point to 
the poor psychosocial condition and the poor physical 
health of their children as reasons and obstacles to their 
successful integration into the learning process. Schools 
need to liaise with the primary care services in order to 
begin to address the physical health problems of these 
children in a timely manner. 

Like their parents, refugee, asylum seeker and migrant 
children are at risk of discrimination. Sensitising the 
public and the local community and joint activities with 
the local population are desirable factors in preventing 
all forms of discrimination.

It is important to know that ensuring regular school 
attendance for refugee, asylum seeker and migrant chil-
dren can help integrate their parents/guardians into so-
ciety, as confirmed by research in some EU countries.29   

Key challenges affecting achievement at school.

• Language barrier  

• Socioeconomic situation

• Short duration of stay 

• Social isolation

• Psychological trauma and stress 

• Discrimination and stereotypes 

2.1. Stress and psychological 
recovery among refugee, asylum 
seeker and migrant children
According to the UNHCR Global Trends Report for 
2018,30 the total number of refugees who left their homes 
because of persecution, conflict, violence or human 
rights violations was 70.8 million of which half were 
children under 18 years of age in 2018. 

Refugee and migrant children coming to Bosnia and 
Herzegovina with their parents and especially unaccom-
panied children suffer the effects of trauma and stress 
because of long-term insecurity, constant fear for their 
life and loss of home, relatives and friends. All of this 
affects these children, but the consequences of trauma 
depend on the level of exposure to traumatic events and 
the level of family or other forms of support available to 
them in their new environment. 

The experience of exposure to forced migration shows 
that more than half suffer from some form of psycho-
logical trauma. Events outside usual experience can 
represent psychological trauma; however, traumatic 
events differ in terms of their intensity but most cause 
consequences at the psychological level. Reactions to 
traumatic experiences are inevitable, especially in chil-
dren. Therefore, it is important to pay attention to their 
psychological recovery, starting from the first interview 
with a child and his/her parents. 

The effects of traumatic experience and stress also have 
consequences for the teaching process. Refugee, asylum 
seeker and migrant children often display less interest 
in normal activities, decreased concentration and  
hypersensitivity often expressed as anger and resent-
ment. This is far more common among these children. 

It is important for the teacher to recognise signs of 
stress and trauma and to respond in a timely manner. 
We recognise states of stress based on four groups of 
signs.31 

• Emotional (sadness, bad mood, apathy, anger and 
panic) 

• Mental/thought process (poor concentration and 
poor memory) 

• Physical (stomach pain, headache, sweating palms, 
tachycardia, redness of the face, general poor appear-
ance and poor appetite) 

• Behavioural (crying, tapping his/her foot on the floor, 
tapping his/her toes on the table, uncontrolled out-
bursts and withdrawing into himself/herself) 

 

29  Council of Europe Commissioner for Human Rights, Fighting School Segregation in 
Europe through Inclusive Education: Thematic Document, Council of Europe, 2016.

30  UNHCR, Global Trends Report 2018. Available from www.unhcr.org/5d08d7eet.pdf.
31  Arambašić, L., Psihološke krizne intervencije: Psihološka prva pomoć nakon kriznih 

događaja [Psychological Crisis Interventions: Psychological First Aid After Crisis], Zagreb: 
Društvo za psihološku pomoć, 2000.  
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Brief guidelines for homeroom teachers and teachers 
on how to communicate with a refugee, asylum seeker 
or migrant pupil about his/her experience of traumat-
ic events  

Children in lower grades 
• Keep eye contact during the conversation 
• Help the child to express his/her emotions 
• Be honest and open 
• Use play as a form of expression (drawing, singing and 

modelling)  

Adolescents 
• Listen without being judgmental or critical 
• Talk a little, but do not interrupt the pupil while he/she 

is speaking
• Use reflection
• Send positive messages through non-verbal means of 

communication 
 
 
Children and adolescents should be treated with care 
so that the communication process does not affect the 
teaching and learning process or interfere with their 
psychological recovery. 

The data show that with time most of people (80%) 
recover spontaneously but that 20 per cent require pro-
fessional assistance.32

Primary school children find it difficult to express their 
feelings in words. Expressive techniques help children 
to express their emotions and energy. Drawing, writing 
and dancing together and talking about their drawings 
and movements allows them to express their feelings to 
others, namely their peers. The use of expressive and 
creative techniques has another benefit. They are fun. 
In order for children to process difficult moments it is 
important to allow them to have fun, relax and socialise 
through play with others. 

Teachers in schools in the Una-Sana Canton and in 
Sarajevo Canton use the HEART33 technique with ref-
ugee, asylum seeker and migrant pupils, which is not 
only aimed at the educational and creative side but also 
at their psychological recovery. Experiences gained 
through workshops have shown that puppet and mod-
elling techniques are extremely useful. What children 
cannot communicate verbally to a teacher or peer can 
be achieve through puppets. Modelling plasticine or oth-
er materials can release anger, sadness and bad feelings 
in children. 

Teachers at the primary school ‘9 maj’ in Pazarić in 
Sarajevo Canton implement strategies aimed at helping 
pupils to cope with stress through a workshop on 
psychosocial support. The most commonly applied 
strategies include ‘seeking social support’, ‘support of 
close persons/parents, teachers and peers’; ‘focus on 
problem solving’, ‘tension reduction and how to avoid 
stressful situations’.

 
It is important that teachers adopt an active and opti-
mistic approach that allows children to re-establish a 
sense of security and to recognise hope for a different 
and better life.34 The education process represents the 
child’s entry into another reality and therefore teachers 
and peers have an opportunity to reduce stress and to 
strengthen gradually the adaptive abilities of the child.

The goal of the education process includes emotional 
education, i.e. to help a child learn the principles of 
emotional control under normal as well as in crisis 
situations. In school, the child gradually learns how to 
deal with everyday situations that cannot be changed 
quickly or perhaps not at all. With the assistance of his/
her teachers, peers and parents, the child learns how 
to make small changes that can influence his/her life. 
However, different techniques of psychological recovery 
assistance require specific knowledge and skills. 

If homeroom teachers or teachers notice signs of psy-
chological trauma or constant stress affecting the teach-
ing process or any of the above characteristics then they 
need to contact the mental health centres located in the 
community health centres in order to ensure profes-
sional and timely assistance for refugee, asylum seeker 
and migrant pupils as well as their parents. Employees 
of international and local organisations that provide 
psychological assistance can be of great benefit in this 
sense. This is because they are the ones who have first 
contact with children and parents in the places where 
they live or in reception centres and are therefore better 
able to recognise signs of trauma and stress at an early 
stage and provide appropriate psychological assistance. 

  

32  Kleber, R. J., Brom, D., Coping with Trauma: Theory, prevention and treatment, Lisse, the 
Netherlands. 1992.  

33  One of the methods for work with refugee, asylum seeker and migrant children (Healing 
through education and the arts). 

34  Lazarus, S. and Richard, Folkman., S., Stres, procjena i suočavanje [Stress, Appraisal and 
Coping], Jastrebarsko: Naklada Slap, 2004.
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Photographs published with the approval of the primary school ‘9 maj’ in Pazarić in 
Sarajevo Canton. 
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3.  
Inclusion of refugee, asylum 
seeker and migrant children 
into the education process

The competent education authorities in the area where 
refugee, asylum seeker and migrant children are located 
and/or international organisations initiate the procedure 
for their inclusion into the education process.

The inclusion of refugee and asylum seeker children in 
schools can be organised jointly or individually at the 
request of a parent or guardian. This is recommended in 
particular for children in private accommodation.

Before children can attend school the following activi-
ties need to be undertaken. 

- The competent education authorities should deter-
mine the schools, taking into account the distance from 
the reception centres and the capacities of the schools. 

-  The competent education authorities should perform 
the analysis together with the schools, having in mind 
the resources of the selected schools (spatial capacities, 
human resources, number of pupils and classes). In 
addition to the school resources, care should be taken 
to distribute children evenly across schools in order 
to avoid any kind of inadvertent segregation. It is also 
desirable that children who speak the same language 
or children from the same family be placed together in 
a school. Experience with refugee children shows that 
they quickly fit into their new environment and make 
friends with peers, but it is easier when they are with a 
group of the same children with whom they live at the 
centre.  

- Prior to the inclusion of these children in school, 
representatives of the school administration should 
visit the reception centres where these children live. It 
is desirable that pedagogues/psychologists from the 
schools are involved in order to conduct interviews with 
parents and children in a professional manner. 

- During the interview, the experts must emphasise to 
the parents the importance of their children continu-
ing or starting their education and the positive impact 
that their stay in school, such as socialising with peers, 
learning the language and time planning, will have on 
their future. 

- The local community is an unavoidable factor in 
the process of including these children in school. The 
competent education authorities and schools should 
connect and form a network of all major stakeholders in 
the local community, such as the municipalities, social 
services and health institutions. 

- Social services and their staff are particularly impor-
tant for children without parental care since they take 
care of them. 

- Healthcare institutions have the obligation to perform 
health examinations of all children before they start 
school. It is also necessary to involve professional staff 
in relation to all psychosocial difficulties of refugee, 
asylum seeker and migrant children. 

- International and local organisations can provide 
assistance and support. 
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Example of the inclusion of refugee, asylum seeker and migrant children at the primary 
school ‘Harmani II’ in Bihać in the Una-Sana Canton. 

Photographs published with the approval of the primary school ‘Harmani II’ in Bihać.  

The first day of arrival of refugee, asylum seeker and 
migrant pupils at the primary school ‘Harmani II’ was 
28 January 2019. Their enrolment was made possi-
ble through the support of the Ministry of Education, 
Science, Culture and Sports of the Una-Sana Canton 
and the international organisations UNICEF and Save 
the Children. The children were born between 2005 and 
2013. On their first day, 28 pupils came and a total of 32 
were included in the teaching process. Upon arrival at 
the school, all refugee, asylum seeker and migrant pupils 
were included in the HEART classrooms. 

Individual enrolment applies if refugee, asylum seeker 
and migrant children have a resolved status. Namely, 
that children with recognised refugee status have a ref-
ugee card or unique ID number, children under subsidi-
ary protection have a subsidiary protection card (but do 
not have an ID number) and children who have applied 
for asylum have an asylum seeker’s card (but do not have 
an ID number). In these cases, enrolment is done as for 
all other children who enrol in school, whether they are 
children from a reception centre or those placed private-
ly at the request of a parents or guardian and, if neces-
sary, with the help of a non-governmental organisation. 

Those children who have expressed the intention to 
seek asylum but are not yet registered as asylum seekers 
and do not have an asylum seeker’s card are enrolled 
in school in cooperation with the competent education 
authorities if the children are placed in temporary 
reception centres. Individual enrolment is possible for 
children placed privately at the request of a parent or 
guardian and, if necessary, with the help of a non-gov-
ernmental organisation. 

Yet irrespective of the circumstances and in accordance 
with the relevant international conventions as well as 

35  The Law on the Prohibition of Discrimination of Bosnia and Herzegovina (Official 
Gazette of Bosnia and Herzegovina, nos. 59/2009 and 66/2016). 

the Law on the Prohibition of Discrimination, no child 
should be denied the right to education.35  
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36  Teaching Refugee Children.

4.  
Creating a safe and 
stimulating environment in 
school 

Today’s scientific practice often defines school as a 
community for encounters, a community for growing up 
and an environment that in addition to providing knowl-
edge, skills and competencies should enable pupils to 
adopt other virtues through various school activities. 

The school community is comprised of teachers, pupils 
and their parents, but it is also the foundation of social 
development. School is a place where children spend 
most of their time and therefore it is important that ref-
ugee, asylum seeker and migrant children be integrated 
into society. Creating a sense of belonging for a child 
or young person where he/she feels safe and welcome 
should not be neglected. 

“In these turbulent times, teachers have a key role to 
play in creating a place where young people can open 
their minds and their hearts.”36 

Bearing in mind the fact that school is one of the first 
and the most important places where interpersonal 
relationships are created and develop, schools should 
organise a warm welcome for all refugees, asylum seek-
ers and migrant pupils.   

Preparatory school activities  

It is important that schools select a proactive approach 
to the integration of refugee, asylum seeker and migrant 
children that includes teachers, professional associates, 
pupils, parents and external associates. 

• Select a school coordinator from the team for the inclu-
sion of refugee, asylum seeker and migrant children 
into the school, depending on the number of children 
enrolled and the available human resources.

• Conduct an analysis of the school resources, such 
as the availability and profile of teachers, especially 
teachers of English and the mother tongue, art and 
music culture.

• Analyse the external resources of the school in terms 
of social services, health services, the local community 
and others working in the community such as volun-
teers, cultural mediators and translators.

• Define the needs of refugee, asylum seeker and  
migrant children, such as transportation, textbooks 
and school supplies, snacks, clothing and footwear. 
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The following information can assist teachers to better prepare for the inclu-
sion of refugee, asylum seeker and migrant children into school life.  

Leave sufficient time for these children to adapt to their new environment. 

• Give children the opportunity to talk about their experiences, their parents, their country of origin and all that makes 
them joyful.

• Teach the domicile children to pronounce these children’s names correctly (on the first day of school you can make cards 
with their names, which will make them happy).

• Ensure that they can spend the recess with their peers and participate together in other school activities.
• Show empathy and teach children to do the same.
• Post the keywords that are used in the classroom, such as bench, table, recess, bell, homework, toilet, etc., in visible 

places.
• If possible, visit the parents at the place where these children live.
• Talk to the parents.   

Include the children’s peers in their support.  

• Involve the pupils’ council in welcoming these new pupils to the school.
• Activate and encourage pupils in the classroom to support these children in learning the language or completing their 

homework through peer learning (mentoring) activities.
• Suggest to pupils that they socialise outside of school through music and sport.  

Make them feel safe and that they are in the right place.  

• Make everyone feel equally valued and respected (allow them to show their creativity by singing songs or presenting their 
family and to describe their country).

• Praise them for small achievements. 
• Allow them to speak their mother tongue and teach domicile children some of their words.
• Allow children to be silent if they so wish. 

Work in the classroom. 

• Use various teaching/didactic aids such as a computer, projector or video material.
• Use different methods that include play/games. Allow children who do not know the language to express themselves 

through drawing, music, etc.
• Use opportunities from everyday life to teach.
• Organise classes outside the confines of the classroom.
• Provide additional classes and a programme for learning language. 

Refugee children are a resource.  

• Inform the classroom that new pupils bring new knowledge.
• Involve these children in the field of natural sciences where they can demonstrate their knowledge even with poor lan-

guage skills.
• Give them the opportunity if they speak English or another foreign language to be helpful in communication or to help 

their peers.
• Use the presence of children from other cultures to overcome discrimination and prejudice.
• These children come from different cultures and can therefore strengthen cultural diversity; allow them time to do so. 

Source: www. Teaching Refugee Children in UK. 
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It is important to note that each competent education 
authority, in line with its resources and specific features, 
can draw up its own roadmap for the inclusion of refu-
gees, asylum seekers and migrants. 

Below is one potential timetable containing recommen-
dations for teachers and other experts in Bosnia and 
Herzegovina.  

Arrival at the reception centre – Reception activities and accommodation 

- Inclusion in the preparatory workshops  
(empowering, self/awareness, belonging) 

- Assessment of the educational resources and levels of 
experience 

- Workshops conducted at the reception centre in a specially 
equipped room  

- Programme implemented by psychologists/certified trainers  
- Programme duration up to 10 days 

- Experience the school environment/school visit and meetings with their peers 
- Preparatory activities in the class  

- Forming different teams: Friends’ teams/peer support teams 
Please Note: Children are included in the least restrictive chronological group. 

Develop Individual Inclusion Programmes (in accordance with the individual strengths, experience and competencies of the 
children) 

Classroom teaching (lower grades) Subject teaching (upper grades) 

- Involve them in the regular teaching process.  
- Ensure their full involvement by applying the principle of 

individual differentiation.

- Involvement in the teaching process (depending on the level 
of educational experience) 

- Primary focus  on skills (language, mathematics and 
informatics) 

Support programmes 

The following should be implemented at the reception centre:  
- Language learning programmes (informal education on one of the official languages in use in Bosnia and Herzegovina and a 
foreign language for pupils from upper grades based on the defined language levels (A1-C2) and the existing level of language 

competency)  
- ICT competency development programmes (based on estimated current competencies)

Instructional preparatory 
classes 

Instructional classes are organised for pupils who have not mastered the expected outcomes 
in a particular area with the aim of achieving the desired outcomes (mastering the outcomes 
of the subject, especially for pupils for whom it is obvious that they have been excluded from 
the education process).

Supplementary classes These classes are provided as accompanying support for pupils to master the expected 
outcomes. 

Additional classes These classes are provided for pupils who have mastered the expected outcomes for a par-
ticular subject in order to accelerate progress and to enrich and expand their knowledge in 
certain subjects/areas. 

Optional classes Such classes are provided for pupils who show exceptional motivation and competency in 
certain areas/content. 

Extracurricular activities All pupils are involved in organised extracurricular activities at school, which are based on 
voluntary participation.

Catch-up programmes for 
taking class exams 

These programmes are designed for pupils who are chronologically above their class age 
in order to help them to achieve the necessary outcomes and be able to participate in class 
examinations. 

Excursions This is a special educational programme that involves all pupils. 

Psychological support This type of support is provided on the basis of expert assessment and includes two levels:  
1) group meetings and interventions and 2) individual counselling.

Parent support These programmes include joint meetings and activities involving parents at the reception 
centre and domicile parents. 

ROADMAP FOR THE INCLUSION OF CHILDREN IN THE EDUCATION PROCESS 
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Example: Preparatory activities for the arrival of new pupils to the primary school 
‘Harmani II’ in Bihać. 

Photograph published with the approval of the primary school ‘Harmani II’ in Bihać. 

School preparations began when the pupils of the extra-
curricular journalism group went to the Sedra Reception 
Centre with the teacher N. D. to make first contact with 
and to meet the refugee, asylum seeker and migrant 
children who would attend the same school.

The Parents’ Council unanimously adopted the plan 
for the inclusion of refugee, asylum seeker and migrant 
children at a meeting organised by the school Principal 
and thus they became part of the process. During the 
preparatory activities, the materials were prepared for 
parents and workshops were held for the domicile pupils 
on the arrival of new peers in the classes of the ‘Harmani 
II’ primary school. 

4.1. School plans for the 
inclusion and support of refugee, 
asylum seeker and migrant 
pupils

Bosnia and Herzegovina has experience in the inclusion 
of vulnerable groups socially excluded from the educa-
tion system. Existing experiences will serve as a good ex-
ample for the development of school plans for refugee, 
asylum seeker and migrant pupils. 

Schools that incorporate refugee, asylum seeker and 
migrant children are becoming places where different 
cultures meet and coexist and it is often emphasised that 
the children act as an engine for the integration of their 
parents into society. 

Any school that accepts refugee, asylum seeker and 
migrant children should select a proactive approach and 
make a plan that includes a series of activities: 

- Ensure the professional development of teachers and 
professional associates so that they can work with these 
children.

-  Prepare domicile pupils (during homeroom class) and 
their parents (through parents’ meetings and parents’ 
council meetings) for the arrival of refugee, asylum 
seeker and migrant pupils. 

- Organise lectures to allow the parents of domicile chil-
dren to meet the parents of refugee, asylum seeker and 
migrant children in order to develop an intercultural 
dimension of the school. 

- Organise workshops on anti-discrimination and the 
need to remove prejudice as well as joint projects involv-
ing children and parents.

- Organise additional work on languages, provide for a 
shortened curricula, ensure individualised teaching, 
supplementary classes and extracurricular activities.

Cultural programmes Schools determine and implement a programme that supports and nurtures the different 
cultures, languages and religions of pupils. Such programmes are used to develop these 
children’s awareness of belonging to their own national and cultural identity, language and 
traditions. This is done in a manner that respects the achievements of their civilisation, allows 
for an understanding and nurturing of their cultural needs and ensures the preservation of 
their national cultural heritage and goods.

School and centre joint 
activities

Organise joint activities of the School expert team and the teams from the reception centres 
(informal gatherings). 

The school has the obligation to implement measures and prescribe the manner, procedure and guidelines for the protection 
and safety of children during their stay in school as well as all activities organised by the school in cooperation with the com-
petent body of the local self-government unit. 
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Example:  Activities within the School 
Plan of the primary school ‘9 maj’ in 
Pazarić in Sarajevo Canton. 

The mission of the primary school ‘9 maj’ in  
Pazarić is as follows:  

✓  to make school a place of joy for all children,

✓ an environment where everyone feels safe,

✓ create a school community as an example of  
   good school practice. 

The main activities in the School Plan for inclusion 
are as follows: 
- assess the needs of these children and determine 

their educational status and level of school knowl-
edge and skills,

- ensure that they learn the Bosnian language as a 
foreign language,

- provide a psychosocial support programme,
- include these children in regular classes and leisure 

activities,
- work with parents/guardians.

- Realise cooperation with external associates (interna-
tional organisations and the non-governmental sector, 
social services and health institutions).

- Monitor and evaluate the teaching process through reg-
ular meetings of school coordinators with school man-
agement, pedagogical advisors and external associates.

The school plan for the inclusion of refugee, asylum 
seeker and migrant children into the education process 
should be simple and clear and include the activities, 
expected results, the holders of activities, responsible 
persons and the implementation period. 

The table below provides an example of the basic ele-
ments of one of the possible school plan models. 

Activity 

Activity holder 

Expected result 

Responsible persons 

Time

One of the models is the plan of the primary school 
‘Harmani II’ in Bihać, which is shown in Annex 2. Once 
the plan for the inclusion of refugee, asylum seeker and 
migrant children has been  developed the Annual School 
Work Plan should be amended to incorporate it. Yet it 
is crucial that the School Board adopts the School Work 
Plan based on a proposal by the Teachers’ Council, so 
that all teachers can participate in its implementation. 

One of the basic activities of any institution is planning. 
Yet in order to ensure quality planning it is first neces-
sary to determine the actual situation, i.e. the state of a 
particular organisation/institution. The potential threats 
and problems it might face need to be identified in 
order to plan future activities and mobilise all resources 
to eliminate such threats or problems. It is important 
when making a plan to adopt a broader context and the 
right tool for this is SWOT analysis. Annex 2 contains an 
example of a SWOT analysis.

Before drafting the school plan for the inclusion of refu-
gee, asylum seeker and migrant pupils it is necessary to 
form an expert team for the inclusion of these children 
into the education process in Bosnia and Herzegovina, 
depending on the number of children and school 
resources. The practice in schools involving refugee, 
asylum seeker and migrant children is that a coordina-
tor, either a psychologist or a pedagogue at the school, 
leads the team. If the human resources are limited then 
this role can be taken over by the school management 
instead of a specialised expert team.

37  The title ‘cultural mediator’ is used in schools in Bosnia and Herzegovina instead of 
‘interpreter’, since their scope of work is much broader.

Moreover, the expert team in cooperation with other 
schools and international organisations shall, if neces-
sary, propose a network of experts. This network should 
include experts from the ministries, the pedagogical 
institutes and experienced teachers working in inclusive 
education in order to provide resources for education in 
multiculturalism. This is aimed at overcoming discrimi-
nation and prejudice, the impact that trauma and stress 
has on the achievements of refugee, asylum seeker and 
migrant children. It is obligatory to include social and 
health workers as well as cultural mediators37 in this net-
work, who could serve in the initial phase as the basis 
for communication. It would be useful for each refugee, 
asylum seeker and migrant pupil to have their own 
individual support, which could be in the form of a class 
teacher, a teacher of one of the languages in official use 
in the country or an English teacher with a pedagogue/
psychologist. 

An expert team in charge of the inclusion of refugee, 
asylum seeker and migrant pupils should carry out the 
initial assessment. In some schools in Sarajevo Canton, 
the term ‘working group’ is used instead of the term 
‘expert team’.
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4.2. Teacher training  
One of the key activities in developing the school plan 
is to prepare the teachers for the admission of refugee, 
asylum seeker and migrant children. The school ethos is 
always an important factor in the arrival of new pupils 
and the professionalism and competence of teachers 
are an invaluable factor of success. The legal provisions 
of the competent education authorities recognise this 
as a continuous process aimed at ensuring the quali-
ty of work in schools. In addition to the key tasks and 
competencies described in the Teachers Occupational 
Standards in Primary and Secondary Education 
(Development of Qualifications Framework for General 
Education), the inclusion of refugee, asylum seeker and 
migrant children into the education process requires a 
number of additional competencies that are gained or 
improved through additional professional training.  

All teachers and expert associates need to organise the 
following: 

- sessions of the Teachers’ Council; 
- meetings between the Coordinator and the Expert 

Team/school management;
- meetings of the teaching staff;

- with the assistance of the Network of Experts and 
international organisations that have experience in 
teacher education, organise workshops on the topics 
‘multicultural approach’, ‘discrimination and preju-
dice’, ‘new refugee friendly teaching approaches’, ‘pro-
fessional burnout’ and ‘the principle of confidentiality 
in matters of asylum’;

- organise training for teachers in the use of teaching 
methods suitable for work with refugee, asylum seek-
er and migrant pupils;

- organise a short seminar on the regulations in the 
field of migration and asylum;

- develop a plan for learning one of the official languag-
es in Bosnia and Herzegovina and use the services 
of volunteer cultural mediators (interpreters) and 
teachers of those languages;

- organise professional meetings where all employ-
ees can get acquainted with the education systems, 
culture and art of the countries from which refugee, 
asylum seeker and migrant pupils come;

- organise meetings with an extended team of experts 
including social workers and health workers on the 
topics of psychosocial and physical health. 

 
 
Organise models on teacher training in the following 
areas:     

1. Working with children that have suffered a traumatic 
experience 

2. Development and implementation of an individual-
ised differential programme

 

                                 Working with children that have suffered a traumatic experience

 Content Objective Scope Service provider 

Module 1 
Reactions and behavioural 
patterns of children with 
traumatic experience

Develop the comprehensive 
knowledge and competen-
cies required to understand 
the behavioural patterns of 
children.

Theoretical training with 
practical examples for a 
duration of 6 hours 

Child psychologist or 
psychiatrist

Module 2 
Supportive pedagogical 
environment and means and 
techniques for support 

Develop the competencies to 
responding to, establish com-
munication with and support 
children.

Simulation exercises for a 
duration of 4 to 6 hours

Psychologist 

Module 3 
Reflexive experience of 
teachers 

Conduct performance  
appraisal, learning by sharing 
experiences.

Continuous staff meetings of 
the teachers involved  
(once a month) 

 School psychologist

Module 4 
Exposure to stress and facing 
challenges

Develop personal compe-
tencies in the field of mental 
health. 

Continuous workshops for 
the teaching staff and meet-
ings of the teachers involved 
(once a month) 

Psychologist 
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Development and implementation of an individualised differential programme

 Content Objective Scope Service provider 

Module 1 
Differential teaching and 
language barriers 

Develop a programme in 
line with the potential and 
strengths of a child. 

Combined theoretical and 
practical training for a dura-
tion of 6 hours 

Expert advisors, school peda-
gogue/ psychologist  
trainers/ experienced teach-
ers/ interpreter 

Module 2 
Differential teaching 
strategies 

Develop competencies in the 
selection and application of 
teaching strategies.

Practical reflexive knowledge 
for a duration of 4 hours 

Teachers as trainers 
(e.g. mentors and trainers in 
language and mathematics) 

Module 3 
Reflexive experience 

Conduct performance ap-
praisal, learning by sharing 
experiences.

Continuous staff meetings of 
the teachers involved (once 
a month)

Teachers as mentors

Module 4 
Activities in the development 
of individually tailored teach-
ing material 

Ensure quality assurance of 
the teaching material. 

Continuous Cultural mediator 
IT expert  
Pedagogue 

4.3. Preparation of pupils and 
parents for the inclusion of 
refugee, asylum seeker and 
migrant pupils in schools  

Class teachers can prepare their pupils during classes 
for the arrival of refugee, asylum seeker and migrant 
children. The text below contains guidelines for talking 
to domicile pupils.  
 

- Explain that these children come from other countries 
(specify the countries from which the new pupils 
come) and do not speak any of the languages in use in 
Bosnia and Herzegovina.

- Explain the meaning of the words ‘migrant’ and ‘refu-
gee’, which in some cases might remind them of what 
their parents or neighbours experienced as refugees.

- Show the countries that these children come from 
on the map and emphasise the difficulties they went 
through during their trip and the way they travelled. It 
is good to point out that war or difficult living condi-
tions forced them to leave their countries. 

- Point out the fact that these children could not attend 
regular schooling, some of the differences in the 
education programmes in the countries they come 
from and that they have learned some subjects in a 
different way and that it will take time for them to 
catch up with their peers in Bosnia and Herzegovina. 

Ask domicile pupils to encourage these children to 
help with daily school commitments or other school 
activities. 

- Encourage them to make contact and communicate 
in all possible ways, including non-verbally through 
gestures, with the help of the Internet, Google and 
everything that is available to children today.

 
It should be emphasised that all pupils are expected to 
act in a friendly and hospitable way. Informal language, 
learning activities, creative workshops for domicile and 
refugee pupils that can be organised by international 
organisations or through extracurricular activities (sing-
ing, sports, art activities and school events and fairs) and 
anything that will strengthen contact between domicile 
and refugee peers can serve as a valuable means for 
school integration. 

The role of parents in creating a pleasant school envi-
ronment is particularly important because children are 
part of family relationships with certain family patterns 
of behaviour. The parents of domicile children can help 
organise extracurricular activities (excursions and fairs) 
and could be asked to contribute financially to support 
the needs of refugee, asylum and migrant children. 
Organising meetings of domicile parents and refugee 
parents would help to sensitise the local community 
of which these parents are a part.  Parents of refugee, 
asylum seeker and migrant children should have the 
opportunity to express their knowledge or skills and to 
contribute through culinary, artistic or other means and 
by assisting in the organisation of social events in the 
local community.
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Cooperation with the families of refugee, asylum seeker 
and migrant children is one of the most important areas 
for the inclusion of these children in school and for 
their further success. Most parents want their children 
to be involved in regular education. Parents have their 
own expectations and challenges to deal with and often 
uncertainty related to their status has an adverse effect 
on the psychological state of both parents and children. 
Teachers also need to have access to this type of infor-
mation so that when necessary they can refer them to 
the relevant services for appropriate assistance.

Parents need information about the education system in 
the canton and the entity in which the family is locat-
ed, the procedures for enrolment/inclusion in school, 
the schedule and the school calendar, opportunities to 
learn the language and participate in extracurricular 
activities. 

In order to ensure good cooperation with parents, 
teachers need to demonstrate the importance of parents 
within the process of educating refugee, asylum seeker 
and migrant children by making periodic visits to the 
reception centres where these children live and by ar-
ranging parents’ meetings that involve all parents as well 
as individual meetings with parents of refugee, asylum 
seeker and migrant children. 

Research has shown that if parents participate in school 
life by assisting in their children’s extracurricular activi-
ties or by attending parents’ meetings and explaining to 
their children the importance of regular school attend-
ance and learning then they help themselves in the 
process of integrating into society and in their psychoso-
cial recovery. 

Like all parents, the parents of refugee, asylum seeker 
and migrant children can become a valuable resource. 
Many of them possess knowledge and skills that the 
school can use to improve work with these children.

The process of the inclusion of these children in a 
school is complex and is influenced by many factors, 
including peer support. Providing opportunities for peer 
interaction allows a child to get a sense of belonging and 
acceptance. This support can be provided in a number 
of ways.

Assistance in mastering the material

Classroom assistance with learning the language 

Help with navigating the school building

Play at school during spare time

Extracurricular activities (sports, music)

It is an accepted fact that learning the language is one 
of the most important challenges for refugee, asylum 
seeker and migrant children and that the teacher in 
cooperation with domicile pupils can establish a system 
of peer learning/teaching. 

Refugee, asylum seeker and migrant children often 
know English, which facilitates communication and 
opens space for closer acquaintance as well as a faster 
process of learning one of the official languages in 
Bosnia and Herzegovina. This two-way process benefits 
both sides. Peer learning/teaching can be applied to the 
language learning process.  

The teacher should encourages peer support but at the 
same time it is necessary to respect certain principles: 
the principle of voluntarism (those who wish to help 
must choose when, how much and in what way they 
can help), the principle of initiative (an individual or 
a group of peers can start an initiative that they wish to 
implement), the principle of cooperation (an individual 
or a group of peers can cooperate with all actors in the 
school in charge of the implementation of the plan for 
the inclusion of refugee, asylum seeker and migrant 
children in the school). 

“Parents, peers and teachers are three socialization 
factors that contribute to meeting the various needs of 
children, especially the need for safety.” (Klarin, 2006). 
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Example:  Extracurricular activities 
at the primary school ‘Harmani II’ in 
Bihać in the Una-Sana Canton.

Photographs published 
with the approval of the 
primary school ‘Harmani 
II’ in Bihać.  

In addition to regular classes, refugee, asylum seeker 
and migrant pupils are also involved in extracurricular 
activities with their peers. This helps them to socialise 
and speeds up psychological recovery. By the end 
of the second term of the 2018/19 academic year, 53 
pupils had passed through the education process. 
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5.  
Teaching and learning

5.1. Basic principles of child 
centred teaching  

Education is a key element for the challenges of the 
twenty-first century and hence the need has emerged for 
different/new schools. The modern school comes closer 
to the needs and the real life situations of children and 
youth and offers various resources, opportunities and 
activities along with new methods of work.  

Contemporary teaching has led to a change in the roles 
of teachers and pupils. Today, a teacher is a facilitator 
of learning and not merely a transmitter of knowledge, 
a mentor as opposed to an expert who conveys content. 
The teacher is more participatory giving children more 
opportunities and encouraging them to take responsi-
bility and learn independently.  In modern teaching, 
pupils are active participants in the process of creating 
and sharing knowledge and learn through collaboration 
with others.

When organising teaching and learning it is important 
to ensure the incorporation of certain aspects into the 
process.  

Collaborative learning and teamwork  

The characteristic of this method is that it encourag-
es independence, although the success of the team 
depends on the contribution of each member. This 
method improves and develops social skills, strengthens 
self-confidence and self-esteem, which is an important 
aspect for refugee, asylum seeker and migrant children 
in their overall adaptation to their new school environ-
ment. The method is useful because it is just as good for 
quiet or weaker pupils as it is for communicative and 
more successful ones. 

The project approach to learning is often referred to 
as the ‘problem approach’. This is because it focuses on 
challenges that pupils need to resolve through cooper-
ation. This approach aims to make pupils more inde-
pendent, more willing to take responsibility and develop 

social and communication skills that boost self-confi-
dence. All of the above is important for the further de-
velopment and achievements of refugee, asylum seeker 
and migrant children. The problem approach applies 
different learning strategies: learning through research 
(for older pupils), learning through play and imagina-
tion, and problem solving through experience. 

Individualised learning applies in inclusive education. 
The method emphasises the different functioning of 
each individual pupil and the need to approach each 
child in an appropriate manner. This form of work 
requires teachers to build teaching goals and content for 
each pupil based on their individual needs and abilities. 

This method could be useful for refugee, asylum seeker 
and migrant children as they may have trouble in mas-
tering the material. However, this approach requires 
time and good preparation. It makes all pupils in the 
team/class reliant on each other, which strengthens uni-
ty. Supplementary and additional classes are examples 
of an individualised approach.

Some of the most important aspects that affect devel-
opment and progress within the teaching and learning 
process are motivation, feedback and communication.

Motivation to learn is a complex process. The teacher in 
the classroom is the person who ensures motivation yet 
it is not easy to achieve or maintain. The most impor-
tant thing is that the teacher establishes a cooperative 
relationship with the pupils and transfers enthusiasm to 
them, gives them a choice, has confidence in his/her pu-
pils and believes in their abilities and further progress. 
The motivation provided by the teacher in the process of 
including refugee, asylum seeker and migrant children 
is crucial for their full inclusion into the teaching pro-
cess and for their continued education.

Feedback is always useful and is one of the most pow-
erful learning tools because it relates to the learning 
process itself, i.e. the outcome of the activity. Feedback 
is only useful in a situation where it is positive and when 
it serves as a motivating factor. After each activity, it 
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is necessary to give positive support in terms of en-
couragement for the future such as ‘the sentences are 
written nicely and without mistakes and next time it will 
be even better.’

Praise is important for all pupils but especially for 
refugee, asylum seeker and migrant pupils and those 
who have difficulty mastering the subject material and 
in socialising (accepting new forms of behaviour, class 
schedules or new customs). Experience shows that the 
praise can help achieve the desirable goal. 

Successful pupil-teacher communication (verbal and 
non-verbal) reduces the pressure on the child and thus 
indirectly affects his/her relationship with the teachers, 
peers the school and parents. It also contributes to the 
development of social competencies that are the basis 
for the development of social relationships in the class-
room. Therefore, the development of communication 
skills should be considered a significant goal in relation 
to all teaching content. 

Some aspects of a teacher’s abilities in terms of commu-
nication include the following:

•  clear interesting and logically related presentation,

•  attentive and active listening,

•  ability to recognise non-verbal messages,

•  negotiation skills,

•  taking and giving responsibility,

•  ability to provide incentives and to motivate,

•  provide constant support for pupils,

•  recognise and solve problems through the pupil-teach-
er relationship.

Quality communication avoids the ‘you’ form of convey-
ing messages. ‘I’ messages should be used to commu-
nicate the effect of the pupil’s behaviour such as “I need 
some time to think about your proposal”, “I do not agree 
with you and I would like to explain what I think” or “I am 
very pleased with how you found this solution.”

In addition to communication, empathy is a prereq-
uisite for successful pupil-teacher communication. 
Knowing how to judge the feelings and emotions of your 
pupils is a competence that every teacher must have. 
With empathy, the teacher encourages unity and cooper-
ation but also communicates his/her understanding and 
respect for his/her pupils.

Please Note: Brief instructions for teachers on commu-
nication when teaching one of the languages in official 
use in Bosnia and Herzegovina as a foreign language are 
included in Annex.  
  

5.2. Individual Assessment  

Individual assessment aimed at developing a support 
plan for a refugee, asylum or migrant pupil is one of the 
most important stages of inclusion into the education 
process. The teachers, pedagogical advisors and experts 
from the competent ministries of education in Bosnia 
and Herzegovina have experience in individual assess-
ment of pupils involved in inclusive education and can 
therefore assist in making individual assessments for 
refugee, asylum seeker and migrant pupils.

An individual assessment for a refugee, asylum seeker 
or migrant pupil consists of a comprehensive psycho-
logical and pedagogical assessment, assessment of the 
child’s competencies in language and other skills with 
special emphasis on his/her strengths.

If a refugee, asylum seeker or migrant pupil has docu-
mentation of his/her previous education then he/she 
should be included in the teaching process on the basis 
of the documentation issued by the institution of educa-
tional that he/she previously attended.

Why conduct individual assessments?

An individual assessment enables the following: 

1. collection of data on a pupil,  
2. cooperation among all partners, 
3. the focusing of the education strategies, 
4. helps the pupil to progress. 

Most frequently praise the behaviour you want to 
reinforce.

Praise immediately when you notice the desired 
behaviour.

Tell everyone that the pupil received praise.
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Parents and family members or guardians, persons 
close to the child, professionals at the school such as 
the psychologist or pedagogue and other professionals 
such as social workers, health workers and persons who 
worked with the refugee, asylum seeker or migrant child 
or led non-formal education programmes participate in 
the data collection process. The pupil can provide data 
on his/her own interests, the material that he/she enjoys 
learning and the difficulties he/she experiences as well 
as what he/she thinks can help in the learning process. 

When making an individual assessment and plan 
it is necessary to determine the starting points, i.e. 
the pupil’s existing knowledge and skills, and to plan 
their further development and the acquisition of new 
knowledge and skills, namely to determine long-term 
and short-term goals. In order, for example, for a pupil 
to master the technique of writing, which is a long-term 
goal, it is necessary to learn uppercase and lowercase 
letters (short-term goal). 

During the assessment, the teacher/homeroom teacher 
will monitor the behaviour of the pupil in the classroom 
as well as during the pupil’s free time at school (during 
breaks). Subject areas should be assessed and the learn-
ing outcomes defined in accordance with the Common 
Core Curriculum. A good assessment must note all of 
the strengths that need to be developed, because this 
will form the basis of the support plan for the refugee, 
asylum seeker or migrant pupil.

To achieve a good assessment it is important to hold reg-
ular meetings with professional associates in the school, 
such as the coordinator of the expert team (psycholo-
gist/pedagogue) who participated in the assessment, and 
the parents. It is important to emphasise that the initial 
assessment must include a cultural mediator (translator) 
fluent in the pupil’s mother tongue. 

An initial assessment is made in order to determine the 
current level of knowledge and the developed compe-
tencies of the pupil and involves the following aspects:  

All relevant data for the assessment of prior knowledge 
and language skills is placed in the pupil portfolio (or 
pupil profile). An example of such a profile is given in 
annex. 

general information on the pupil

current level of education

language skills

the pupil's level of knowledge, skills and 
competencies. 

individual work with the pupil, 

Assessment of knowledge and skills  

Goals setting 

Short-term goals setting

Techniques for mastering the teaching material

monitoring during the teaching process and during 
other activities. 

A Pupil Portfolio should include the following: 
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The form for the assessment of subject areas of the 
Common Core Curriculum is contained in annex. 
The learning outcomes are defined for the subjects 
of Bosnian, Croatian and Serbian language, foreign 
languages, mathematics, technology and information 
technology, art and physical health. However, the expert 
team at the school can also assess the knowledge and 
skills in another way, which is certainly encouraging. 
After the individual assessment, the Pupil Support Plan 
is developed.  

5.3. Pupil Support Plan  

The Pupil Support Plan is an important step toward 
involving pupils in the education process. It is a result of 
the work of experts within the school authorised by the 
principal to perform this work as well all partners and 
participants in the process. The Pupil Support Plan must 
incorporate a number of activities. 

The adjustment/adaptation period can last from a mini-
mum of two weeks up to a maximum of two months and 
includes the following activities:

•  intensive learning of one of the languages in official 
use in Bosnia and Herzegovina (HEART workshops are 
one of the models for learning the language as well as 
for socialisation),

•  adapted and additional classes,

•  psychological support to reduce stress. 

Language learning should be functional and done in 
such a way that allows the pupil to manage everyday sit-
uations at school using language that relates to the basic 
concepts and the material that he/she will study. The 
learning outcomes for language, in this case a foreign 
language, are defined in such a way that refugee, asylum 
seeker and migrant pupils are not required to reach the 
same levels of competence as domicile pupils. One of 
the ways to overcome the language barrier is to foster 
multilingualism, which implies interaction in several 
languages (combining English and one of the languag-
es in official use in Bosnia and Herzegovina and even 
other languages spoken by refugee, asylum seeker and 
migrant pupils). 

Experiences in the neighboring countries show that a 
combined approach to language teaching is effective. 
This should consist of specially organised language 
classes delivered through workshops and support for 
learning the language within the teaching of other sub-
jects given by other teachers.38 This method is applied in 
schools in the Una-Sana and Sarajevo cantons.

Please Note: An examples of a lesson for learning one of 
the languages in official use in Bosnia and Herzegovina 
is provided in annex.

The importance of peer support for overall inclusion 
in the education process also applies to learning the 
language. Peers are those who can easily encourage a 
refugee, asylum seeker or migrant pupil to communi-
cate through various means such as non-verbal speech 
gestures, photographs and drawings, sport or other 
through appropriate vocabulary such as smart phone 
and Google application. 

Peer support is a good model. Domicile pupils can be 
language mentors by using English or another foreign 
language spoken by refugees, asylum seekers and mi-
grants and thus facilitate communication. Refugee, asy-
lum seeker and migrant pupils who speak the language 
of the domicile population should also be included in 
peer support. 

Parts of the support to these pupils should be provided 
through tailored and additional classes, organised in 
accordance with their individual assessments. More on 
this is contained in the section on the organisation of 
teaching.

Attendance at regular classes is only possible using an 
individual and differential approach where the schedule 
is adapted to the abilities of refugee, asylum seeker and 
migrant pupils, with appropriate teaching methods and 
significant use of didactic material. Examples of good 
practice are provided in Annex 10. 

In schools that include refugee, asylum seeker and mi-
grant children in the Una-Sana Canton and in Sarajevo 
Canton, Bosnian language learning begins in HEART 
workshops where pupils are distributed according to 
their age. Game/play is used during language learning 
workshops. Play is a very important method within 
teaching and the experiences of teachers show that 
refugee, asylum seeker and migrant children in par-
ticular like working with plasticine and with puppets. 
In this way, children are able to convey everything 
that they cannot communicate in words. 

38 Od srpskog kao stranog jezika, do srpskog kao jezika okruženja i obrazovanja: Okvir 
programa jezičke podrške [From Serbian as a Foreign Language to Serbian as the 
Language of the Environment and Education: A Framework for Language Support 
Programmes], Faculty of Philology, University of Belgrade   
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39  Mitchell, What really works in Special and Inclusive Education: Teaching strategies, 2008.

The parts of the Pupil Support Plan

Introduction to extracurricular activities and peer 
support: The experiences of other countries as well as 
schools in the Una-Sana and Sarajevo cantons in the 
Federation of Bosnia and Herzegovina of working with 
refugee, asylum seeker and migrant children emphasise 
extracurricular activities as an opportunity in which 
children gladly participate and show their abilities. 

Involvement of parents/families/guardians: 
Cooperation with parents is important for further the 
development of refugee, asylum seeker and migrant 
pupils. This cooperation must be planned and regular. 

Cooperation with the centres for social welfare: This 
is unavoidable for several reasons. One is that a large 
number of children are without parental care and 
according to the Bosnia and Herzegovina Law on Aliens 
and the Law on Asylum the centres for social welfare are 
responsible for assigning a guardian and can help in the 
psychological recovery of refugee, asylum seeker and 
migrant children (more on this can be found in the part 
on the Referral Network).

Cooperation with NGOs is needed in relation to several 
aspects: This includes aspects such the resources that 
many schools lack, NGOs as sources of useful informa-
tion about pupils such as if they participate with their 
peers in informal education and NGO representatives as 
one of the members of the individual support planning 
team.

Support for stress reduction and psychological re-
covery: This is extremely important in the educational 
process, given the fact that stress can greatly reduce 
attention span, concentration, self-esteem and the sense 
of security all of which are necessary for the process of 
effective learning. More on this is contained in the chap-
ter on Stress and Psychological Recovery. 

The Pupil Support Plan: The plan should include Pupil 
Progress Monitoring for educational work, which is a 
complex process.  

Research39 and experience in working with refugees 
indicate that formative assessment should be used to 
monitor pupil achievement. Formative assessment is 
an assessment of the quality of knowledge adopted in 
one part of the education process. The results provide 
information to both the teacher and the pupil. During 
the evaluation process, the teacher indicates to the 
pupil the part of the material that he/she has learned 
well and those parts that need to be worked on further 
as well as what needs to be improved. It also indicates 
to the teacher which of the techniques in the teaching 
process were effective and what needs to be changed. 

Moreover, teachers can identify the capabilities and 
needs of each individual (differentiation approach) 
through formative assessment. This forms the basis for 
individualised teaching wherein the pupil is allowed to 
master the curriculum at his/her own pace. Evaluation 
is part of the Pupil Portfolio. However, teachers can 
best assess each individual refugee, asylum seeker or 
migrant child in their class and estimate what type of 
evaluation is possible and desirable in a given situation.  

5.4. Organisation of the teaching 
process  
In line with the Framework Law on Primary and 
Secondary Education in Bosnia and Herzegovina and the 
laws of the competent education authorities on primary 
and secondary education, schools have autonomy in 
relation to organising teaching and adapting it to the 
individual needs of pupils as well as in selecting appro-
priate modern teaching methods. 

Having in mind the specific aspects of the lives of refu-
gee, asylum seeker and migrant children, class planning 
always begins (as described in the previous chapter) 
with an individual assessment of pupil needs in terms 
of additional support. There are different models of 
teaching organisation but the most common ones that 
are applied are the following:  

1. tailored or preparatory classes, 

2. classes in line with the existing schedule,  

3. individual model for refugee, asylum seeker and 
migrant children. 

Formative assessment is a good practice because 
it is stimulating and motivates 

Techniques used in the evaluation are the performance 
of practical tasks, observation and note taking during 
work, conversation/dialogue and other techniques used 
in summative assessment. This type of assessment has a 
stimulating and motivating effect. 
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Teachers and experts who have had experiences with 
the inclusion of refugee, asylum seeker and migrant 
children have different opinions concerning the organ-
isation of classes but, in general, everyone agrees that 
the most optimal organisation of classes is a combina-
tion of all three models. This is reflected in the experi-
ence of schools in the Una-Sana and Sarajevo cantons. 

Tailored teaching incorporates a number of specific 
features that include the choice of subjects, custom-
ised schedules and organisation of work and language 
learning hours (one of the official languages in Bosnia 
and Herzegovina). The latter requires additional teacher 
education in terms of teaching the domicile language as 
a foreign language.

Example: Activities for the inclusion of 
refugee, asylum seeker and migrant 
pupils into the education process at the 
primary school ‘Harmani II’.

1. Adaptation period 
2. Inclusion in regular classes with individualisation 

(IPP)
3. Involvement in other educational activities
4. Family/guardian involvement
5. Cooperation with representatives of Save the 

Children (cultural mediators) and escort
6. Monitoring pupil progress

The adaptation period includes the period spent in 
the HEART classroom (from two weeks to one month). 
During this period, it is necessary to determine the 
pupil’s level of knowledge of the Bosnian language as 
well as any prior knowledge. Based on that a plan is 
made for the following:

- intensive learning of the language of the community,
- tailored and additional classes.

Tailored classes – Model 1  

In line with the tailored schedule, the teaching pro-
cess is organised for children who are just entering the 
school and learning one of the official languages in use 
in Bosnia and Herzegovina. This is done mainly through 
block classes or workshops. These language classes in-
clude the socialisation of children and therefore should 
not be graded. It is desirable to organise these classes 
in the school where regular classes take place. In this 
way, refugee, asylum seeker and migrant pupils are not 
separated from their peers and their peers can provide 

assistance. The timing of preparatory classes/workshops 
should be adjusted to the schedule of refugee, asylum 
seeker and migrant pupils and to the spatial resources 
of the school. Schools in Una-Sana Canton and Sarajevo 
Canton organise preparatory classes through workshops 
on language and socialisation over the period from 9.00 
a.m. to 12.00 noon.  

A good practice:

Learning the language through preparatory 
workshops 

N.Č, a teacher of Bosnian language and literature 
at the primary school ‘9 maj’ in Pazarić in Sarajevo 
Canton, stated, “Working with migrant children is a 
great challenge and a very nice experience for every 
teacher. These children are very interested, especially 
if you adapt their language learning in a way that 
is interesting to them. They like when you use the 
Internet, different pictures, when you show interest 
in their mother tongue, so they remember words and 
sentence constructions more easily if you express the 
interest to ‘remember the same’ in their language.”

Photograph published with the approval of the primary school ‘9 maj’ in Pazarić 
in Sarajevo Canton.

Likewise, the teachers from schools in Bosnia and 
Herzegovina who work with refugee, asylum seeker and 
migrant children believe that it is necessary to ensure 
the presence of a cultural mediator during tailored 
classes with the subject teacher in order to facilitate the 
acquisition of knowledge for these pupils.
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Classes in line with the existing schedule - 
Model 2  

After the preparatory classes where they learn the 
language and the socialisation process aimed at their 
adaptation to their new school environment and meet 
their peers, refugee, asylum seeker and migrant pupils 
join their classrooms to attend class with their peers. 

Teachers implement teaching units according to the 
established curriculum but have the possibility to adapt 
and apply different methods in line with the needs of 
refugee, asylum seeker and migrant pupils. It is de-
sirable to apply an individualised and differentiated 
approach during regular classes.

It is important during the process of teaching to identify 
all of the needs of each individual pupil and provide 
him/her with appropriate individualised support. 
Differentiated teaching is one of the approaches that 
can be useful in work with refugee, asylum seeker and 
migrant pupils. 

Differentiated teaching takes place in homogeneous 
groups, teams and individually. The most common form 
used in teaching in schools in Bosnia and Herzegovina 
is team/collaborative and individual work and combined 
methods. Teachers also recognise the combined method 
as effective for work with refugee, asylum seeker and 
migrant children. Teachers working with these pupils 
in the Una-Sana and Sarajevo cantons recommend the 
development of tailored curricula.

Differentiated teaching takes a number of factors into 
account: 

• the specific situation in the classroom

• respect for differences in pupils

• the need to strive to encourage pupils to show their 
abilities to the maximum

• evaluation and assessment during the teaching 
process (formative)

• classroom organisation to help teachers manage 
the process as easily as possible.

Example: the primary school ‘9 maj’ in 
Pazarić in Sarajevo Canton. 

After the period of adaptation and familiarisation of 
the school staff with the new pupils, the children were 
included according to their chronological age into the 
regular classes that were organised flexibly for 3 to 4 
teaching hours each day. In parallel, refugee, asylum 
seeker and migrant pupils attended Bosnian as a 
foreign language workshop three times a week. 

Individual work – Model 3  

Individual teaching is demanding and complex for 
teachers and professional associates. Yet this type of 
teaching is recommended and necessary for refugee, 
asylum seeker and migrant pupils. This is because all 
pupils need to achieve certain outcomes in terms of 
knowledge and skills but this is not always possible in 
reality for these pupils. 

The reasons are numerous:

- insufficient or a complete lack of knowledge of 
one of the official languages in use in Bosnia and 
Herzegovina, 

- continuing after an extended pause from the educa-
tional process,

- involvement in the educational process for the first 
time,

- learning in a new and unfamiliar environment,
- the effects of traumatic experiences and constant 

stress,
- inadequate accommodation. 

Prior to individual work with refugee, asylum seeker 
or migrant pupils, it is necessary to make an initial 
assessment of their individual abilities, interests and 
prior level of knowledge in order to complete the school 
report for a pupil as accurately as possible (an example 
is provided in annex). This activity is carried out by the 
expert team, which includes the teacher performing the 
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teaching process, the cultural mediator and if necessary 
a social worker as an external associate. 

Individual work can take place during the breaks of 
teachers and other associates in the school, i.e. depend-
ing on the available time of the associate or teacher and 
the pupil’s regular classes.  

Individual work is useful for both the teacher and the 
pupil. It reduces the time required for the  teacher to 
develop mutual trust with the pupil, makes it easier to 
monitor achievements and plan further strategy in the 
teaching process and easier to set different tasks de-
pending on the pupil’s level of mastery of the material. 

Pupils benefit from individual work in a number of 
ways: 

• more time to acquire knowledge and skills,
• more easily gains the trust of teachers, 
• greater motivation for further work,
• receives instruction and encouragement during work,
• achieves better results and increased self-confidence,
• more easily overcomes the fear of failure or anxiety 

and discomfort.  

Individual work can be conducted in a number of ways.  

supplementary classes 

additional classes 

programme classes 

optional classes 

mentoring 

Teachers use different methods and techniques for indi-
vidual work, as shown by the experience from schools 
in Bosnia and Herzegovina. The different methods and 
techniques used in schools in Bosnia and Herzegovina 
are presented in Annex 10.

Refugee, asylum seeker and migrant pupils are given 
additional attention in accordance with their particular 
needs during individual work and this strengthens their 

trust in their new environment and increases their moti-
vation to work harder and continue their education.  

Supplementary classes 

Supplementary classes are a form of teaching used on a 
daily basis in schools. These classes are used as a form 
of pedagogical intervention in situations where regular 
teaching procedures do not achieve satisfactory re-
sults. This type of teaching is used mainly for pupils for 
whom, for any reason, regular teaching hours are not 
enough for them to adopt the material. In the situation 
of refugee, asylum seeker and migrant pupils the rea-
sons for this can be discontinuity in education, a lack of 
self-confidence or insufficient motivation in certain sub-
jects. Supplementary classes can be organised several 
times in the school year depending on the assessments 
made by individual teachers.

Supplementary classes for learning one of the official 
languages in use in Bosnia and Herzegovina can only be 
organised for refugee, asylum seeker and migrant pupils 
or in case of other subjects for all pupils for whom the 
teacher deems it necessary. The manner in which the 
teacher organises these classes will depend on his/her 
assessment and the needs of each child. 

The provision of good quality supplementary teaching 
requires the following: 

• Ensure cooperation with the teachers of the 
subjects that the pupil finds difficult in order to 
design a joint approach to the subject matter.  

• The teacher concentrates on pupils from multiple 
classrooms with the same difficulties. 

• More time is set aside to practice and repeat.

• The obvious means are used as much as possible.

• Common material, manuals and video 
presentations are created. 

The organisation of supplementary classes, as high-
lighted in the table above, requires cooperation among 
teachers, while all those who teach can benefit from 
the existing manuals. If they collaborate and are well 
organised then teachers will have more opportunity 
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to use different tools and techniques that will improve 
supplementary classes. 

Important phases of supplementary classes are mon-
itoring and assessment in order to tailor the teaching 
to the needs of pupils. The teacher monitors the pupils 
included in the supplementary classes during regular 
classes and thus evaluates their progress in mastering 
the material. 

The role of parents and other associates in supplemen-
tary classes organised for refugees is important. Parents 
can help build self-confidence and through informal 
conversation encourage interest in the teaching out-
comes and achievements. They can also help strengthen 
motivation and create a positive attitude toward a par-
ticular subject. Yet parents should avoid messages like 
‘it’s hard for you’, ‘you’ll never learn it’, ‘you’re slow’ and 
‘you haven’t learned the language properly yet.”

Properly organised and quality supplementary classes 
are a sure way to overcome difficulties in subjects. In ad-
dition to supplementary classes, other forms of classes 
can also be organised in accordance with the legal reg-
ulations of the competent education authorities. Some 
of the above forms of teaching could also be suitable for 
work with certain groups of refugee, asylum seeker and 
migrant pupils. 

Additional classes can be organised for those pupils 
who show a strong level of interest in a certain area of 
education during regular classes and who have ability 
and aptitude that can be developed through intensive 
individual work.

Classes comprise groups of 8 to 10 pupils. In this way, 
pupils prepare for different competitions ranging from 
the local to the global level. Refugee, asylum seeker and 
migrant pupils can be involved together with domicile 
pupils in this type of teaching if they show talent, espe-
cially in the STEM areas.

Programme classes are an individualised form of 
teaching. It is necessary to create the programme 
material to implement this type of teaching, which is a 
demanding job and requires a team of experts in areas 
such as programming and IT. Therefore, these classes 
are not suitable for pupils of lower grades. However, 
programme classes have the major advantage that 
pupils are able to master the material at their own pace 
and the content is divided into smaller units. Some 
experts believe that the disadvantage of this type of 
teaching is the limitations on creativity and originality 

in the work. However, with the rapid development of 
technology and the increasing digitalisation of society 
the utilisation of this form of teaching will increase in 
practice for all ages in Bosnia and Herzegovina.

Optional classes (elective classes) are a form of teach-
ing conducted with pupils who want to attend classes 
in other educational areas in addition to the subjects 
provided for during regular classes and are realised in 
the same way as regular classes. There are examples of 
organising optional classes in primary and secondary 
schools in the cantons in the Federation Bosnia and 
Herzegovina, Republika Srpska and Brčko District, 
regulated by the respective laws. At the request of 
parents and pupils, schools organise optional classes 
in areas such as, for example, another foreign language 
or computer science classes for pupils in grades 1 to 5. 
Optional classes are voluntary. According to the legisla-
tion of the competent education authorities in Bosnia 
and Herzegovina, the language and culture of national 
minorities are studied as an alternative to religious 
education within optional classes. 

Mentoring can be defined as a teaching system that 
is dominated by the work of a teacher with an individ-
ual pupil. Classes focus on pupil progress regardless 
of whether it is a talented child or a child with spe-
cial needs (in a hospital environment). In addition to 
individual work, this approach can be used for group 
learning and teaching. Mentoring is similar to problem 
based teaching, but the role of the teacher, i.e. the pro-
gramme, is reduced to occasional consultations with a 
pupil. Therefore, the pupil is advised more than taught. 
Mentoring can be organised to monitor one or more 
areas of education, such as mathematics and reading. 
This form of teaching can be applied to languages at an 
advanced stage, because preparatory classes for refu-
gee, asylum seeker and migrant pupils are organised 
through workshops.

 
 
Extracurricular activities  

In addition to acquiring knowledge and skills in the field 
of modern general education, the task of primary school 
is to meet the individual needs, interests and abilities of 
pupils in accordance with modern social trends40 and 
thus the organisation of extracurricular activities.

40  Bruner, J. S., Kultura obrazovanja [Education Culture], Zagreb: Educa, 2000.
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• extracurricular activities broaden and improve 
knowledge

• provide affirmation for pupils 

• teach them social skills

• develop creativity, self-confidence and a sense of 
belonging

• strengthen feelings of happiness and satisfaction

• help classroom and community integration

• provide an opportunity to spend quality free time

All of the reasons stated above are important for all chil-
dren but have special significance for children who have 
not been in school for a long time and lag behind their 
peers in mastering the subject matter. The living condi-
tions of refugee, asylum seeker and migrant pupils differ 
from those of their peers and this can affect the way the 
domicile population reacts to and treats these children. 
These are all reasons for a lack of self-confidence and 
security, while stress derived from trauma makes these 

children more prone to grief, crying and dissatisfaction.

The involvement of refugee, asylum seeker and migrant 
pupils in extracurricular activities provides an opportu-
nity for greater interaction with their peers. They make 
new friendships in a relaxed atmosphere through play, 
sport, music, art or other educative activities. In a free 
space, they also strengthen their language skills without 
fear. The success of refugee, asylum seeker and migrant 
pupils in extracurricular increases their chances of suc-
cessful integration into the classroom as well as into the 
entire social community in which they live. 

Extracurricular activities offer teachers a space in which 
they can build a closer relationship with their pupils and 
get more information from refugee, asylum seeker and 
migrant pupils through various non-verbal means.

Parents also play an important role in involving their 
children in extracurricular activities. In order for the 
parents of refugee, asylum seeker and migrant pupils to 
realise the pedagogical value of extracurricular activities 
it is necessary to establish a good level of communica-
tion between the parents and the school. It should be 
made clear that extracurricular activities are developed 
and implemented primarily for the benefit of pupils but 
that a child’s success can serve as a platform for parental 
recovery and development.

An example from practice is that of 
Music Youth from Bihać.  

Since January 2019, migrants and children from 
Bihać, pupils of the Music School and the drama group 
‘Mali princ’ (Little Prince) have worked hard at the 
Sedra Reception Centre to prepare their first musical 
work (song) and the video ‘Children of the World’. It 
premiered in April 2019.

The project was initiated by Music Youth in Bihać with 
the aim of bringing children together and strengthen-
ing multiculturalism in that area through the message 
“We are all children of the world.” 

Extracurricular activities are part of and make a signifi-
cant contribution to the work of schools.  These activi-
ties are an integral part of the school’s annual work plan. 
The curriculum defines the areas of extracurricular 
activities: literature, drama, mathematics, informatics, 
social sciences, humanities, the preservation of national 
and cultural identity, technical creativity and others. 
Extracurricular activities are realised through groups, 
competitions, sport and cultural events both in school 
and out of school. As with the quality of teaching, it is 
equally important to determine the goals, content and 
duration of extracurricular activities. The quality of 
these activities must be monitored because they play a 
key role in creating the school culture and represent a 
space for meeting the needs of each pupil. 

Extracurricular activities represent the space in which 
the needs and aspirations of pupils are most easily 
reached. Therefore, for several reasons, they a suitable 
form of educational work for refugee, asylum seeker and 
migrant pupils: 
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6.  
School and pedagogical 
records  
The Framework Law on Primary and Secondary 
Education in Bosnia and Herzegovina regulates, among 
others, the general objectives of education. Article 3 
promotes respect for human rights and fundamental 
freedoms and the need to prepare everyone for life in 
a society that respects the principles of democracy and 
the rule of law. It states that equal opportunities should 
be provided within education with the possibility to 
choose at all levels of education regardless of gender, 
race, nationality, social and cultural background and 
status, family status, religion, psychophysical and other 
personal characteristics. Article 4 states that equal ac-
cess and equal opportunities shall mean ensuring equal 
conditions and opportunities for all. Article 5 states 
that the rights of the child with regard to education and 
proper care for the benefit of their physical and mental 
health and safety in schools and in all places where they 
are educated shall take precedence over all other rights. 

The laws of the competent education authorities and the 
rulebooks on pedagogical documentation and records 
in primary and secondary education prescribe the 
keeping of pedagogical documentation. The schools, 
i.e. the principals, vice-principals, teachers and other 
associates, are obliged to maintain proper and timely 
documentation and records on the activities conduct-
ed within the education process. The pedagogical 
documentation contains records on pupils and their 
achievements, educational activities and employees. The 
competent education authority, i.e. the relevant ministry 
of education, regulates the forms and the content of the 
pedagogical documentation. 

Schools in the Una-Sana Canton and Sarajevo Canton 
currently face a multitude of challenges related to the 
registration of refugee, asylum seeker and migrant chil-
dren, namely their registration in the registry book and 
class book. This includes the verification of their prior 
knowledge (if there is no documentation to confirm 
their previous education or completion of a certain class 
according to the shortened programme), which should 
be addressed in the upcoming period.

The experiences of the countries in the region has 
shown that instruction by the competent ministries is 

required for the process of integrating refugees, asylum 
seekers and migrant children in accordance with the 
existing laws and in compliance with the relevant inter-
national conventions. Accordingly, the Working Group 
adopted the following recommendations. 

Recommendations for the issuance of instructions by 
the competent education authorities. 

• Based on the Framework Law on Primary and 
Secondary Education in Bosnia and Herzegovina and 
the laws of the competent education authorities in 
Republika Srpska, the ten cantons of the Federation of 
Bosnia and Herzegovina and Brčko District on primary 
and secondary education, the Law on Asylum of Bosnia 
and Herzegovina and the relevant international con-
ventions (The Convention on the Rights of the Child) 
refugee, asylum seeker and migrant children are guar-
anteed the right to primary and secondary education.

• The refugee, asylum seeker and migrant children 
who have proof of previous school attendance in their 
home country or country of temporary residence 
should be enrolled in the appropriate class on the basis 
of the documents in their possession. 

• Refugee, asylum seeker and migrant children who do 
not have proof of school attendance will be included in 
the education process based on a knowledge assess-
ment conducted by an expert team appointed by the 
director of the institution of education and approved 
by the respective teachers’ council.

• Refugee, asylum seeker and migrant children should 
submit proof of a health examination prior to their 
inclusion in the education process.

• All refugee, asylum seeker and migrant pupils will be 
registered in a special registry of school pupils. 

• It is necessary to develop a monitoring and evaluation 
system and appropriate forms. 

Examples of the following are included in annex:
a) the personal card (basic data) of a refugee, asylum 

seeker or migrant pupil;
b) the record sheet for an asylum seeker or migrant 

pupil;
c) the pedagogical profile of a pupil;
d) the school report. 
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7.  
The support network for the 
inclusion of refugee, asylum 
seeker and migrant children 
into the education process  

The inclusion of refugee, asylum seeker and migrant 
children into the education process in Bosnia and 
Herzegovina is a major challenge for the competent 
education authorities in the areas where these groups 
reside. 

The needs of refugee and asylum seeker children and 
other marginalised vulnerable groups are wide ranging 
and include security, accommodation, nutrition, social 
care and healthcare and the relevant institutions and or-
ganisations should focus on ensuring the best interests 
of every child. 

The arrival of refugee, asylum seeker and migrant 
pupils and their inclusion into school as mentioned in 
the previous chapters requires significant preparation 
among all stakeholders in the educational system. Yet 
the education systems in Bosnia and Herzegovina do 
not have enough human or material resources to per-
form this task fully. Therefore, networking among the 
organisations and institutions that deal with this issue is 
unavoidable and has to be effective. 

There are numerous international and non-govern-
mental organisations with extensive expertise in the 
field of migration, asylum and support to refugees. 
Therefore, their role also involves support either direct-
ly or indirectly to schools. Some of the international 

organisations as well as local NGOs specialise in helping 
children in education in the area of psychosocial sup-
port and healthcare and schools need to make use of 
their resources.

As stated in the Preamble of the Convention on the 
Rights of the Child, “for the full and harmonious devel-
opment of his personality a child should grow up in a 
family environment, in an atmosphere of happiness, 
love and understanding.” 

Given the current situation and the migrant crisis, it is 
unfeasible that all of the above requirements are achiev-
able. Yet in schools, communities and in the reception 
centres we must ensure the maximum level of happi-
ness and understanding and schools can certainly make 
a major contribute in this sense.  

Cooperation within the education system 

The competent education authorities coordinate the 
entire inclusion process into schools for refugee, asylum 
seeker and migrant children. 

The Expert Team together with the coordinator, who is 
a school pedagogue/psychologist, organises the en-
tire process of supporting refugee, asylum seeker and 
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migrant pupils, including their admission to their new 
environment, the preparation of domicile pupils, parent 
meetings and the organisation of preparatory classes in 
the form of workshops for learning one of the official 
languages in use in Bosnia and Herzegovina and the 
inclusion of these children into regular classes. The 
coordinator also has the task of cooperating with the 
pedagogical institute, institutions outside the education 
system and international organisations in order to en-
sure the teaching process. 

As an integral part of the education system, the ped-
agogical institutes provide schools with appropriate 
training and professional assistance for all activities 
related to the inclusion of refugee, asylum seeker and 
migrant pupils into the educational process. 

The cultural mediators (interpreters) provide assistance 
during the course of the first meetings with refugee, 
asylum seeker and migrant pupils and their parents in 
the school environment as well as later in the process. 
The cultural mediators are also well acquainted with the 
cultures from which refugee, asylum seeker and migrant 
pupils come and can help teachers gain a better under-
standing of the behaviour, habits and customs of these 
children. 

Institutions of higher education for teacher training 
can also provide professional assistance to teachers, 
while organisations active in the local community, such 
as sports clubs and music associations, that support 
extracurricular activities can assist with out-of-school 
competitions, excursions and field trips. 

Institutions outside of the education system 

Among refugee, migrant and asylum seeker children 
there is a number of unaccompanied children/minors 
aged 14 and above and children separated from their 
parents, which is a great challenge for all institutions 
in the system. Under the Law on Asylum, the Law on 
Aliens and the Convention on the Rights of the Child the 
centres for social welfare have a key role in initiating 
custody proceedings and appointing a guardian from 
the centre for social welfare where the child/minor is 
located. The centres for social welfare and the Bosnia 
and Herzegovina Service for Foreigners are involved in 
the procedure of first contact with an unaccompanied 
minor in any field centre in Bosnia and Herzegovina. It 
is important that at all times teachers know which insti-
tutions to contact and the type of support that they can 
provide. The welfare of the child comes first. 
 

Health protection institutions 

Healthcare for refugee, asylum seeker and migrant 
children is important in terms of their physical health 
as well as psychological assistance linked to stress and 
stress related difficulties.

Pursuant to the law, only individuals who have ap-
plied for asylum have the right to access healthcare. 
However, in practice, protection is provided to everyone 
through emergency services, health centres, hospitals 
or specialised international organisations. Health is also 
one of the basic human rights and must be available to 
everyone. 

International organisations 

Other types of needs have to be addressed in order for 
refugee, asylum seeker and migrant pupils to be able 
to attend school regularly. It is necessary to provide 
transportation, procure textbooks and other necessary 
materials for school and provide snacks and assistance 
for the realisation of competitions, free time and extra-
curricular activities. Teachers  and associates participate 
in the learning process and therefore they are the ones 
best placed to listen to their pupils and see all of their 
needs. When referring to their previous work, teachers 
in the cantons most affected by the influx of refugee, 
asylum seeker and migrant pupils emphasised UNICEF 
and Save the Children primarily as direct collaborators. 
The International Organization for Migration (IOM) also 
plays a significant role. 

In past crises, the local community has proven to be 
an important and invaluable resource for providing 
different types of services. The teachers, i.e. the man-
agement, should maintain good cooperation with the 
local community because it can offer resources that are 
useful for refugee, asylum seeker and migrant children. 
Companies can help procure didactic material and other 
school supplies for pupils as well as snacks and help 
organise excursions and cultural activities. It should not 
be forgotten that the local community is part of the sup-
port mechanism for the community of teachers, pupils 
and parents. 

At a meeting of schools that include refugee, asylum 
seeker and migrant children in the Una-Sana and 
Sarajevo cantons the teachers together with represent-
atives of the international organisations UNICEF and 
Save the Children presented a scheme of links between 
schools and other institutions/organisations/ 
associations titled the Referral Mechanism. 
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Scheme overview

Draft Referral Mechanism 

Taken from the Summary Report of the meeting of teachers from the Una- and Sarajevo cantons that was held on 25-26 
June 2019 in Bihać (UNICEF and Save the Children). 
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8.  
Instead of conclusion  

This Manual provides guidelines and proposals for 
specific steps for the inclusion of refugee, asylum seeker 
and migrant children into the educational process in 
Bosnia and Herzegovina. This is a heterogeneous group, 
both in terms of country of origin and in terms of age, 
previous experience and acquired knowledge, skills and 
attitudes; hence the education authorities and educa-
tion institutions face numerous challenges. A particular 
challenge is the fact that a large number of refugee, 
asylum seeker and migrant children have undergone 
extremely stressful and traumatic experiences and often 
require additional support. 

As the Manual also includes recommendations, sugges-
tions and examples of good practice from Bosnia and 
Herzegovina, it represents a step forward and provides 
an innovative and creative approach to addressing 
various challenges to the inclusion of refugee, asylum 
seeker and migrant children into the education process. 

The Manual is supplemented by various annexes mostly 
created by schools that have experience of the inclusion 
of refugee, asylum seeker and migrant pupils. They con-
tain different forms used as pedagogical documentation 
and descriptions of workshops conducted with pupils 
and teachers as well as forms for the initial assessment 
of knowledge, etc. It is very important to point out that 
this Manual can also be used to support work with other 
pupils who do not speak the language of instruction and 
who come from a different socio-cultural environment. 

In this Manual the terms ‘children’, ‘pupils’, ‘refugee’, 
‘asylum seeker’ and ‘migrant’ are used regardless of the 
different definitions and types of migration, the legal 
status of migrants or the causes of their movement. This 
is because what is indisputable is the fact that every 
child has the right to education. Given that the migrant 
crisis is likely to continue over the coming period, we 
believe that this Manual will be a good basis and provide 
guidelines for the inclusion of refugee, asylum seeker 
and migrant children into the educational process. At 
the same time, the Manual leaves enough room for fur-
ther elaboration and adaptation to the local context as 
well as various situations that may arise in the future. 
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ANNEX 1.  
LAWS IN THE AREA OF PRIMARY AND SECONDARY EDUCATION IN 
BOSNIA AND HERZEGOVINA   
 
(Documents available on the websites of the competent ministries) 

FRAMEWORK LAWS IN BOSNIA AND HERZEGOVINA IN THE AREA OF PRIMARY AND SECONDARY EDUCATION 

Framework Law on Primary and Secondary Education in Bosnia and Herzegovina  
(Official Gazette of Bosnia and Herzegovina, No. 18/03)  
Framework Law on Secondary Vocational Education and Training in Bosnia and Herzegovina  
(Official Gazette of Bosnia and Herzegovina, No. 63/08) 

LAWS ON PRIMARY AND SECONDARY EDUCATION OF REPUBLIKA SRPSKA

Law on Primary Education (Official Gazette of Republika Srpska, No. 44/17)  
Law on Amendments to the Law on Primary Education (Official Gazette of Republika Srpska) 
Law on Secondary Education (Official Gazette of Republika Srpska, No. 38/18)

UNA-SANA CANTON 

Law on Primary and Secondary General Education (Official Gazette of Una-Sana Canton, No. 5/04) 
Law on Secondary Education (Official Gazette of Una-Sana Canton, No. 17/12)

POSAVINA CANTON 

Law on Primary Education (Official Gazette of Posavina Canton, nos. 3/04, 4/04, 8/08, 7/12, 10/13 and10/16) 
Law on Secondary Education (Official Gazette of Posavina Canton, nos. 3/04, 4/04, 3/08, 4/11, 7/12, 10/13 and 10/16)

TUZLA CANTON

Law on Primary Education (Official Gazette of Tuzla Canton, nos. 9/1, 9/15, 6/16 and 14/18) 
Law on Secondary Education (Official Gazette of Tuzla Canton, nos. 17/11, 6/16 and 14/18)

ZENICA-DOBOJ CANTON 

Law on Primary Education (Official Gazette of Zenica-Doboj Canton, No. 3/18) 
Law on Secondary Education (Official Gazette of Zenica-Doboj Canton, No. 9/17)

BOSNIA- PODRINJE CANTON GORAŽDE 

Law on Primary Education (Official Gazette of Bosnia-Podrinje Canton Goražde, No. 5/16) 
Law on Secondary Education (Official Gazette of Bosnia-Podrinje Canton Goražde, nos. 10/11 and 5/16)

CENTRAL BOSNIA CANTON 

Law on Primary Education (Official Gazette of Central Bosnia Canton, nos. 11/01 and 17/04) 
Law on Secondary Education (Official Gazette of Central Bosnia Canton, nos. 11/01, 17/04 and 5/12)

HERCEGOVINA-NERETVA CANTON 

Law on Primary Education (Official Gazette of Herzegovina-Neretva Canton, nos. 5/00; 4/04; 5/04, 1/14 and 7/16) 
Law on Secondary Education (Official Gazette of Herzegovina-Neretva Canton, nos. 5/00, 4/04, 5/04 and 8/6)
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WEST HERZEGOVINA CANTON 

Law on Education in Primary Schools (Official Gazette of West Herzegovina Canton, No. 20/17) 
Law on Education in Secondary Schools (Official Gazette of West Herzegovina Canton, No. 20/17)

SARAJEVO CANTON

Law on Primary Education (Official Gazette of Sarajevo Canton, nos. 23/17, 33/17 and 30/19)  
Law on Secondary Education (Official Gazette of Sarajevo Canton, nos. 3/17 and 30/19)

CANTON 10 

Law on Primary Education (Official Gazette of Herzeg-Bosnia Canton, No. 12/04) 
Law on Secondary Education (Official Gazette of Herzeg-Bosnia Canton, No. 12/04) 

BRČKO DISTRICT 

Law on Education in Primary and Secondary Schools in Brčko District of Bosnia and Herzegovina (Official Gazette of 
Brčko District of Bosnia and Herzegovina, No. 10/08) 
Laws on Amendments to the Law on Education in Primary and Secondary Schools in Brčko District of Bosnia and 
Herzegovina (Official Gazette of Brčko District of Bosnia and Herzegovina, nos. 4/13, 48/16 and /22/17)
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ANNEX 2.  
THE INSTITUTIONAL STRUCTURE OF THE SECURITY SECTOR IN THE 
FUNCTION OF REFUGEES, ASYLUM SEEKERS AND MIGRANTS 
(More information is available on the website of the Ministry of Security of Bosnia and Herzegovina www. msb.gov.ba) 

The Ministry of Security of Bosnia and Herzegovina is responsible for the protection of international borders, inter-
nal border crossings and traffic regulation at border crossings. It regulates the procedures and the manner of organi-
sation of the service regarding the movement and the stay of foreigners in Bosnia and Herzegovina and conducts the 
asylum procedure. The Ministry includes the organisational units of the asylum sector and the immigration sector. 

The Asylum Sector performs administrative and other expert tasks related to the execution and implementation of 
the asylum policy and procedure in Bosnia and Herzegovina, coordinates the work of organisational units, performs 
tasks related to the drafting of laws and bylaws in this area and ensures the reception, accommodation and support of 
asylum seekers. It also monitors the situation regarding the achievement of European standards in this area as well as 
other tasks within the competence of this sector. 

The Bosnia and Herzegovina Service for Foreigner Affairs is an administrative organisation within the Ministry of 
Security of Bosnia and Herzegovina, but with operational independence. It is the main holder of activities addressing 
issue related to immigration.

With regard to migration, this service collects all information on all forms of irregular migration, controls the stay of 
aliens, deals with abuses related to illegal use of residence and places aliens under surveillance as well as other securi-
ty measures. The service has field centres in Sarajevo, Banja Luka, Mostar, Tuzla, Zenica, Brčko, Doboj, Istočno (East) 
Sarajevo, Bihać, Travnik, Trebinje, Bijeljina, Livno, Ljubuški, Orašje and Goražde. 

In mid-2018, the Service improved the system by establishing a system for online registration for aliens (e-stranac.ba). 
A biometric system for the registration of aliens records the number of registered aliens and the number of aliens who 
have applied for asylum.

Furthermore, the Coordination Body for Migration in Bosnia and Herzegovina, the Delijaš Asylum Centre and the 
Istočno (East) Sarajevo Immigration Centre have been established as an integral part of the Service for Foreigner 
Affairs.   

The Ministry for Human Rights and Refugees of Bosnia and Herzegovina 

The Ministry for Human Rights and Refugees of Bosnia and Herzegovina includes the Sector for Refugees and 
Displaced Persons and the Housing Policy Sector.

The Ministry for Human Rights and Refugees is responsible for the Salakovac Refugee Reception Centre and 
the Readmission Centre that exists within the Salakovac Centre, which were established under the Readmission 
Agreement for citizens of Bosnia and Herzegovina returning to the country.
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ANNEX 3.  
EXAMPLES OF SWOT ANALYSIS AIMED AT INITIATING ACTIVITIES 
ON THE INCLUSION OF REFUGEE, ASYLUM SEEKER AND MIGRANT 
CHILDREN INTO THE EDUCATIONAL PROCESS IN BOSNIA AND 
HERZEGOVINA 

STRENGTHS: WEAKNESSES: 

infrastructure (school premises), 
legal framework (field of security), 
legal framework (in the field of education in Bosnia and 
Herzegovina), 
human resources (teachers and professional associates), 
experience (previous experiences with inclusion and the like), 
local community support, 
multi-sectorial approach. 

inconsistency of legal regulations, 
lack of coordination, 
lack of political will, 
no exchange of information, 
language barrier, 
dependence on international aid, 
lack of didactic material, 
lack of pedagogical assessment, 
insufficient professional competencies of teachers.

OPPORTUNITIES:  THREATS:

international organisations financial support,  
experiences of other countries, 
cooperation with NGOs.

termination of external support,
prejudice in the local community,
stereotypes and discrimination,
children on the move (uncertainty for the future),
inadequate accommodation. 

School plan for the inclusion of asylum seeker, refugee and migrant children in schools in 
Bosnia and Herzegovina41 (example, primary school ‘Harmani II’ in Bihać)

Acti- 
vity

Implementers Responsible 
person/persons 

Implementation 
period

Content Expected result Success indicator

1. Teachers in the 
HEART class-
room 
Assistant / 
Pedagogue  
Subject teachers 

School principal 
Teachers in the 
HEART class-
room  
Teachers as 
implementers of 
workshops 

09.00 to 12.00 
two weeks per 
month (HEART 
classroom)

Bosnian  
language 
English  
Natural sciences  
Creative 
workshops

Adaptation to 
the new environ-
ment 
Adoption of the 
rules of behav-
iour in the group 
and school 
Acquired  
knowledge of the 
basic elements 
of the Bosnian 
language

Joyful pupils 
who regularly 
attend activities 
in the HEART 
classroom 
Respects for the 
rules of conduct 
and willingness 
(interest) in par-
ticipating in the 
activities

41  The school plan could be supplemented and modified in accordance with the needs of the school and the competent education authority. 
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2. Teachers in the 
HEART class-
room 
Assistant / 
Pedagogue 
Subject teachers

School principal 
Teachers in the 
HEART class-
room 
Teachers as 
implementers of 
workshops

After two weeks 
of adaptation 
and observation

Assessment of 
the prior knowl-
edge of pupils 
and their inclu-
sion in regular 
classes

Pupils integrated 
into and follow-
ing the teaching 
process 

Pupils regularly 
attend classes

3. Subject teachers  
Classroom 
teachers

Subject teachers 
Classroom 
teachers

In line with 
the teacher’s 
schedule

Functional 
acquisition of 
the Bosnian lan-
guage focused on 
the knowledge 
pupils need to be 
able to listen and 
understand the 
teaching of other 
subjects. 
Ensure that the 
rules of conduct 
and the cultural 
characteristics of 
the environment 
are adopted. 
Pupils suc-
cessfully and 
independently 
participate in 
communication. 

Pupils follow 
the lessons and 
acquire new 
knowledge 
Pupils under-
stand and accept 
the cultural 
features of the 
environment 
Pupils success-
fully commu-
nicate (express 
their needs, 
feelings, etc.)

Pupil portfolio 
Worksheets

4. Teachers in the 
HEART class-
room 
Teachers as 
implementers of 
workshops 
Subject teachers 
Classroom 
teachers

School principal 
Teachers in the 
HEART class-
room 
Teachers as 
implementers of 
workshops 
Subject teachers 
Classroom 
teachers

During class 
attendance

Pupil portfolio Teachers monitor 
the progress and 
achievements of 
pupils and adjust 
the content and 
methods of work 
accordingly.

There is descrip-
tive monitoring 
of pupils

5. Teachers in the 
HEART class-
room 
Teachers as 
implementers of 
workshops 
Subject teachers 
Classroom 
teachers

School principal 
Teachers in the 
HEART class-
room 
Teachers as 
implementers of 
workshops 
Subject teachers 
Classroom 
teachers

During class 
attendance

Development of 
the school report

Pupils receive 
individual 
reports on their 
achievements

Report for each 
pupil
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ANNEX 4.   
PROFESSIONAL TRAINING OF TEACHERS

Education on how to ensure a multicultural environment: Guidelines 
for implementation of intercultural education in the European 
Union42

The main objective of intercultural education is to provide quality education for all pupils. This starts from the posi-
tion that everyone has the same rights and responsibilities, but must also take into account the fact that each pupil is 
unique and has specific needs that must be respected. 

The guidelines presented in this Annex are the result of extensive research that included an analysis of European poli-
cies, strategy papers, national curricula and examples of good practice. 

The results are summarised in the following 14 guidelines:

1. It is possible to teach and learn respect for others. There is a need to correct misconceptions at an early age in order 
to provide opportunities for genuine intercultural experiences. 

2. School policies that encourage ethnic mixing create the conditions for interethnic cooperation and fostering 
tolerance. However, simply bringing young people from different backgrounds together physically is not sufficient 
for reducing prejudice and developing positive intercultural relations; schools need to create the conditions for all 
children and school staff to develop intercultural competence. 

3. The way a school operates in a community makes a difference. Schools with strong ties to the local community have 
great potential for promoting cohesion. They create a positive school atmosphere as well as a stronger sense of 
belonging. 

4. New effective methods for creating inclusive classrooms have been developed in recent years. Yet most European 
countries still tend to use traditional teaching methods, although methods such as project based learning, coopera-
tive learning and peer education have demonstrated their value in combating intolerance. 

5. Extracurricular activities can promote tolerance and understanding, help build on classroom learning and contrib-
ute to the creation of a dynamic and inclusive school. 

6. Approaches in educational that facilitate a child’s social and emotional development have been shown to be power-
ful tools for promoting interethnic tolerance and respect for diversity. 

7. Effective governance is essential. Personal commitment of school leaders and other members of school manage-
ment teams to an ethos of diversity are critical for developing respect for diversity among pupils and improving their 
intercultural competence. Such a commitment needs to be reinforced by professional development in this area. 

8. Teachers need intercultural training. 

9. Education is a shared responsibility between schools and other stakeholders. Partnerships between schools, com-
munities and parents help them to better connect to local needs. They also increase mutual understanding and trust 
between school staff and the community as well as recognition of the assets and expertise of all stakeholders in the 
education process.

42  Bartulović, M., Kušević, B., Spajić-Vrkoš, V., Milić, S., “Što je interkulturalno obrazovanje? Priručnik za nastavnike i druge znatiželjnike [What is Intercultural Education? Handbook for 
Teachers and Other curious people]”, Zagreb: Centar za mirovne studije, ( 21- 22, 117) 2016 
p. 22 Education policies and practices to foster tolerance, respect for diversity and civic responsibilities in children and young people in EU (2016).
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10. Schools could benefit more from civil sector know-how. Local and international NGOs with specific expertise and 
experience in the field can enhance the expertise in schools but they are underutilised as a resource by both formal 
and informal education. 

11. School curricula need to incorporate more on diversity. Minority children often find it difficult to identify and en-
gage in the learning process and the content of a monoculture curriculum. 

12. Mother tongue education has a profound impact on a person’s sense of identity and well-being. Effective forms of 
bilingual and multilingual education can benefit pupils form minorities. 

13. New media present both a threat and an opportunity. Cyber bullying, exposure to extremist ideas and hate speech 
represent dangers to schoolchildren. However, new media products also have the potential to foster tolerance and 
encourage respect for diversity. 

14. More systematic research and empirical data is needed on what contributes to combating intolerance and the pro-
motion of respect for diversity. 

Examples of workshops for teachers and pupils

a) How Intercultural is our School?

In order for teachers to test the theory of interculturalism in practice, the authors of the handbook “What is 
Intercultural Education” have compiled a list of indicators on the basis of which one can check “how intercultural is 
our school?” 

The following is a list of statements through which teachers can assess the extent of interculturalism in their school 
during teaching staff meetings, teachers’ council meetings or with their pupils during homeroom classes. 

Physical Environment

• At the entrance to the school, all pupils and their parents are welcomed.

• The works of pupils that express the richness of their cultures and identities are exhibited in the school hallways and on 
billboards.

• The school clearly condemns all forms of discrimination.

• The school space is arranged in line with the principle of inclusion.

• The classroom space is organised to encourage interactive work methods.

• The school has a space for free use in accordance with the wishes of pupils.

Teaching content and learning and teaching methods  

• Pupils participate in the creation of the education process (by choosing topics, activities and methods of work).

• Pupils are not afraid to present their ideas and suggestions.
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• Pupils have the opportunity to influence the way their achievements are evaluated.

• Pupils are encouraged to explore and understand culture, identity and other concept of interculturalism.

• Pupils are encouraged to participate actively in the life of the school and the local community.

• Pupils are encouraged to engage in creative and artistic activities.

• Pupils are encouraged to develop critical thought.

• Pupils are encouraged to be sensitive when they encounter problems, injustice and discrimination in society. 

School relations 

• The relationship between pupils and teachers is based on mutual respect, trust and respect for diversity.

• Pupils feel free to share any experience or problem with their teachers. 

• Friendly relations, openness, respect and support prevail among pupils (when others need help). 

• Pupils collaborate with each other in class and outside.

• Pupils participate in defining class and school rules.

• Pupils resolve conflicts with each other effectively.

• Pupils support attitudes against discrimination and intolerance.

Source: Što je interkulturno obrazovanje? Priručnik za nastavnike i druge znatiželjnike (What is Intercultural Education? A Handbook for Teachers and Other curious people).

Specific issues that teachers should consider together when new pupils arrive:    

• How do I pronounce the names of new refugee, asylum seeker or migrant pupils as well those of their parents 
correctly?

• What are the specifics of the socio-cultural context from which these new pupils come?

• What languages do they speak and what is their level of knowledge of those languages? Do they use one of the lan-
guages in official use in Bosnia and Herzegovina?

• Should I try to learn some basic phrases from the language of the refugee, asylum seeker and migrant pupils (such as 
‘good afternoon’, ‘please’, ‘thank you’ and ‘how are you’)?

• Are there any cultural practices that can affect classroom relationships?

Questions or answers related to education and extracurricular activities as well as all of the specific features that could 
have an impact on monitoring the teaching process are part of the individual assessment of pupils.  



50 Manual for the Inclusion of Refugee, Asylum Seeker and Migrant Children in the Education process in Bosnia and Herzegovina

b)  Working in a multicultural environment43 

Understanding the cultural aspects of the countries from which refugee, asylum seeker and migrant pupils come is a 
challenge for teachers and other professionals. This requires tolerance of diversity and a basic understanding of the 
customs, cultures and linguistics as well as knowledge and skills stemming from different cultures and forms of com-
munication. Culture represents a certain configuration of behaviours, norms, attitudes, values and beliefs that differ 
from society to society. The forms of communication are not the same in all cultures. Non-verbal communication 
(gestures) is well accepted in some cultures but it is neither used nor understood in others. There are also differences 
in relation to the expression of emotion in different cultures.

  

An exercise for teachers and/or pupils more senior on accepting diversity.

Objective: To recognise differences within the group and in encounters with other cultures.

Methodology: group work.

Duration: 20 minutes.

Materials: paper, pencil, flipchart and coloured markers.

Step 1 (2 minutes): The facilitator will describe to the participants an exercise in which they will be divided into subgroups 
based on certain specific features, knowledge and skills.

Step 2 (5 minutes): All group/team participants gather and stand. The facilitator then asks those who are drivers to go to 
the left and those who are not to the right. In the same way, they are further divided according to those who swim, dance 
or sing. 

Step 3 summarising (3 minutes): In this phase, the facilitator looks at the differences between the persons in the group. 
Participants can share their experiences among themselves.

Step 4 (6 minutes): Group members should discuss their own experiences with people from other cultures and discuss 
verbal and non-verbal behaviour, attitudes and values.

Step 5 (4 minutes): The group leader records the differences and then they discuss the possibilities for integrating different 
cultures. 

c) Supporting diversity 

Example of a Diversity Support 
Workshop 

Age group: primary school.  

Lower grade pupils can express them-
selves through drawing. 

The teacher divides the pupils into pairs and each pupil is given an A4 paper,  
felt-tip pen, paint or coloured pencils. 

43  Lalić-Novak, G., and R. Kraljević, Priručnik za edukatore: Zaštita izbjeglicai ranjivih skupina migranata, Zagreb: Hrvatski Crveni križ (Croatian Red Cross), 2014.  
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Lesson objective:

Develop a sense of unity and a sense of 
empathy toward all human beings. 

The teacher invites the pupils to discuss the languages spoken by their peers in 
the class.

They write their names on a piece of paper with the assistance of a cultural 
mediator.

The teacher then explains that they should draw one of their peers in the 
class and make note of any similarities (same eye colour, hair colour) and the 
differences.

If there is a possibility to use the Internet, the teacher can show the children 
programmes about the different countries and they can listen to the different 
languages. The refugee, asylum seeker or migrant pupils could then recognise 
and show the class the countries and cities, towns or villages from where they 
came. 

Outcomes for pupils: recognise similari-
ties and differences.

Recognise similarities between the 
children who come to the class, develop 
empathy and get to know the different 
languages. 

The pupils will notice that there is no important difference between them and 
the new pupils, but that there are differences in the languages they speak and 
the countries they come from. They could understand that their peers had to 
leave their countries.

Pupils could also draw each other and write the name of the country and the 
language they speak. They could mark their mother tongue as ‘the language of 
the heart’ in red and the language they want to learn with another colour, for 
example, yellow. 

Competencies Communication, empathy development 

Duration 1 teaching hour 

Material A4 paper, pens or felt-tip pens, laptop/internet (to show different content on 
people from other countries) 

Place Classroom or other school premises 
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ANNEX 5.  
PERSONAL CARD FOR PUPILS   
 
The cultural mediator can assist pupils to complete the form for the 
Personal Card.  

Pupil data 

To be filled in by the teacher and/or pupil 

Name

Last name 

Age 

Country of origin

Mother tongue

Knowledge of English language 

Knowledge of other foreign languages

Knowledge of Bosnian, Croatian or Serbian 

School Attendance (when, where and for how long) 

The pupil is with his/her parents, relatives, guardians

Areas of interest

Expectations of school 

pupil needs 

Date:                                                                                                      Homeroom teacher: 
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ANNEX 6.  
PUPIL PORTFOLIO  
(An example of the Pupils Portfolio or Pupil Profile form)  
To be filled in by the homeroom teacher in cooperation with a parent/guardian and with the assistance of a cultural 
mediator.   

Academic year:  
Class and department: 
Homeroom teacher:  
Date of enrolment in school:  

General data on the pupil
Name, surname, gender, date of birth, place, state, nationali-
ty and citizenship 

Data on the parent/guardian Name, surname and place of residence 

Data on the education process 
Type of school (if the child was previously involved in the 
education process)  
Number of years of education 

The type of informal education in other countries outside the 
pupil’s country of origin 

If the pupil was previously involved in certain educational 
programmes (the type of programmes) 

Knowledge of Bosnian/Croat/Serb languages None, minimal or functional 

Knowledge of English or other foreign languages None, minimal or functional 

Mathematics competencies Knowledge of certain arithmetic operations 

Natural sciences competencies Any competencies in biology, geography or physics 

Social competencies 
The pupil is ‘sociable’, ‘engages in play in and out of the class-
room’, ‘knows the rules’, ‘knows the norms of behaviour’ 

Digital competencies 
‘uses modern means of communication’, ‘uses various appli-
cations that help him/her in everyday life’ 

Entrepreneurial competencies ‘creative’, ‘shows initiative’, ‘responsible’, ‘willing to take risks’

Other data 

Extracurricular activities 
(sport, music, painting and photography)

Gladly ‘participates in sports activities and similar activities’ 
and is ‘able to show his/her abilities’ 
‘Loves to play’ and ‘has a talent for music’ 

Communication skills 
Treats peers ‘nicely’ 
good ‘attitude’ and ‘relationship’ with teachers 

Health and psychosocial status
‘Healthy’, ‘sick’, if there is any diagnosis  
Health problems caused by stress 
Occasionally ‘sad’ and/or ‘isolated’ 

Social status 
Unaccompanied child, living conditions, need for clothes and 
footwear 

Other important factors that could have an impact on the 
pupil’s further development in education

‘Interested in attending classes’, having ‘no concentration’, 
‘always sad’ and similar behavioural traits.

Completed by:                                                                                         Date:



54 Manual for the Inclusion of Refugee, Asylum Seeker and Migrant Children in the Education process in Bosnia and Herzegovina

ANNEX 7.   
PUPIL SUPPORT PLAN FOR LEARNING ONE OF THE OFFICIAL 
LANGUAGES IN USE IN BOSNIA AND HERZEGOVINA AS A FOREIGN 
LANGUAGE 

Name and surname of the pupil:  

Class and department:    

Class and department: Subject/
teaching area: Bosnian/Croatian or 
Serbian Language and Literature 

Objective: create social security and basic language skills.

Pupils are to adopt the pronunciation of sounds, master the techniques of 
writing, reading and adopt the correct intonation in order to enable them to 
discuss topics related to school assignments and everyday life.

Total duration: during the school year 

 Activities Holder of activities Time Outcome

1. Mastering the proper pronunciation 
and intonation of sounds, words and 
short sentences used in everyday 
communication.

2. Methods: listening to music and identify-
ing objects by listening. 

Bosnian/Croat/Serb 
teacher, cultural media-
tor, peers

 School 
year 

Listening: understands greetings and 
phrases used in everyday communica-
tion. Understands questions about him/
herself and relatives. 

Understands brief information taken 
from everyday life. 

3. Mastering, practicing and perfecting 
reading aloud.

Methods: These include demonstration and 
the use of appropriate games, pictures and 
photographs. 

Bosnian/Croat/Serb 
teacher, cultural media-
tor, peers

School year Reading: Able to read printed letters 
of the Latin alphabet, read a short text 
with familiar words and reads numbers 
up to 20.

4. Develop the written language culture: 
The ability to notice the differences be-
tween spoken and written language. 

The game method including modelling and 
drawing is used.

Bosnian/Croat/Serb 
teacher, cultural media-
tor, peers

School year Writing: Able to write Latin letters, short 
language phrases and write Arabic 
numerals up to 20 and onwards. 

5. Talking about events (chronological 
course of action) and describing the 
experience. This is to be done according 
to the plan and in consultation with and 
the support of teachers. Making short 
declarative sentences in the form of a 
poem and similar.

Methods: Pupils listen to music and create 
their own short song about themselves. 

Bosnian/Croat/Serb 
teacher, cultural media-
tor, peers

School year Speech: Able to name himself/herself 
and objects in the space, able to convey 
information about himself/herself, able 
to participate in short conversations 
with his/her peers, able to answers 
simple questions on who, what, where, 
when and why. 
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ANNEX 8.  
COMMON CORE CURRICULUM44 DEFINED LEARNING OUTCOMES  

The Agency for Preschool, Primary and Secondary Education of Bosnia and Herzegovina (APOSO) in the document 
Analysis of Key Competencies and Life Skills (2011) defined ten key competencies for Bosnia and Herzegovina, based 
on the EU reference framework of eight key competencies from 2006. After 12 years of analysis and implementation, 
the European Commission has revised the EU reference framework. The text below provides a comparative overview 
of the EU reference framework of key competencies in 2006 and 2018.  

1. Communication in the mother tongue (2006) - Literacy competence (2018)

2. Communication in foreign languages (2006) - Multilingual competence (2018)

3. Mathematical competence and basic competencies in science and technology (2006) - Mathematical competence and 
competence in science, technology and engineering - STEM (2018)

4. Digital competence

5. Learning to learn (2006) – Personal, social and learning to learn competence (2018)

6. Social and civic competence

7. Entrepreneurship and sense of initiative (2006) - Entrepreneurship competence (2018)

8. Cultural expression (2006) - Cultural awareness and expression competence (2018)

 
Common Core Curriculum (CCC) defined learning outcomes for Bosnian language, Croatian language, Serbian 
language, foreign languages, mathematics, technology and information technologies, art and physical health. (More 
detailed information on this is available from  www. aposo.gov.ba/publikacije). 

CCC for fields Outcome Yes Partially No Note

Bosnian, Croatian and 
Serbian language 
Outcomes for reading, 
writing and expressive 
skills 
(This is adapted for 
learning the language 
as a foreign language 
with selected specific 
outcomes)

- He/she demonstrates an understanding of the organ-
isation of capital letters.

- He/she demonstrates an understanding of syllables 
and sounds (phonological awareness).

-Recognises and applies phonics and word analysis 
skills.

- He/she reads with purpose and understanding.
- He/she is able to write simple shorter or longer 

written texts.  

44  The Agency for Preschool Primary and Secondary Education (APOSO) of Bosnia and Herzegovina developed the Common Core Curriculum (CCC) for Bosnian, Croatian and Serbian lan-
guage through defined learning outcomes followed by the development of the CCC for other areas of education. More information is available from www.aposo.gov.ba/publikacije. 
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Outcomes for foreign 
languages in the fol-
lowing  areas  
1) listening and listen-
ing comprehension, 
2) reading and under-
standing,  
3) speech and oral 
communication and 
4) writing and written 
communication. 
(selected specific 
outcomes)

- He/she interprets listening content.
- He/she uses vocabulary, language structures and 

rules.
- He/she can read with understanding.
- He/she uses strategy in interpreting unknown words.
- He/she can read with understanding.
- He/she speaks in accordance with the basic features 

of the spoken language.
-  He/she builds speech skills by using communication 

strategies.
- He/she uses linguistic rules in writing.
- He/she applies and develops vocabulary.
-  He/she develops the writing process and the creative 

writing process.
- He/she uses dictionaries and information-communi-

cation technologies. 

Mathematical field 
outcomes  
1. Sets of numbers and 
operations 
2. Algebra 
3. Geometry and meas-
urement 
4. Data and probability 
(selected specific 
outcomes)

- He/she analyses the properties and relationships of 
sets of numbers in different forms of representation 
and apply them when solving problem tasks.

- He/she selects and combines strategies, methods 
and operations to solve problems.

- He/she formulates questions inherent to mathemat-
ics and develops mathematical assumptions and 
arguments.

- He/she analyses and uses units of measure for 
length, temperature, time and money.

- He/she evaluates and predicts measurement results.
- He/she describes the problem in the context of the 

data.
- He/she recognises the data for solving the task.
- He/she connects data to a given problem.
- He/she analyses the properties and relationships of 

geometric bodies.  

Technology and IT 
outcomes 
1. Technical knowledge 
and creativity 
2. Technics and tecnol-
ogy  
3. Information and 
communication tech-
nologies  
4. Problem solving 
using communication 
technology 
5. Digital society 
(selected specific 
outcomes)

- He/she analyses materials by their properties and 
purpose.

- He/she knows and applies the rules of technical 
drawing.

- He/she analyses types of traffic and means of 
transport.

- He/she determines the importance of environmental 
protection.

- He/she distinguishes and connects concepts related 
to ICT.45 

- He/she uses various types of ICT services, devices 
and media.

- He/she uses word processing software.
- He/she researches information via the web.
- He/she applies digital technologies to learning.
- He/she uses protection measures when using ICT.  

45  ICT- Information Communication Technologies. 
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Art area outcomes  
1. Creative work and 
production 
2. Thinking and reflec-
tion  
3. Aesthetics, construc-
tion and function 
4. Listening to and get-
ting to know music 
5. Creative works and 
reproduction 
6. Elements of musical 
creativity  
(selected specific 
outcomes)

- He/she evaluates and compares art principles.
- He/she forms fine art ensembles using artistic 

principles.
- He/she compares artistic principles to examples in 

his/her immediate environment.
- He/she tests art media, techniques and tools 

independently.
- He/she inventively uses art media, techniques and 

tools in his/her own work.
- He/she can distinguish between vocal, instrumental 

and vocal-instrumental music.
- He/she reproduces solo and group singing.
- He/she develops musicality and musical memory.
- He/she combines elements of dance, drama and 

music.
- He/she describes music through artistic and textual 

expression.  

Physical-health area 
Outcomes 
1. Physical exercise 
2. Healthy lifestyle  
(selected specific 
outcomes)

- He/she applies theoretical and motoric knowledge of 
coordination and visual stimuli through play.

- He/she uses teaching aids, equipment and play 
space.

- He/she applies knowledge of the importance of regu-
lar and proper maintenance of personal hygiene and 
environmental protection.

- He/she builds awareness of responsible behaviour 
toward oneself and others.

- He/she applies self-control and cooperates with his/
her peers during exercise and play.

- He/she respects mutual cooperation in work and 
learning.

- He/she expresses responsibility in relation to others.
- He/she uses acceptable patterns of behaviour.

Selected (crosscutting competencies) Yes Partially No Note

Socio-civic competence - He/she knows the norms and generally accepted 
rules of behaviour.
- He/she builds trust in others.
- He/she develops teamwork skills.
- He/she contributes to the work of his/her team.  

Self-initiative and 
entrepreneurship

 

- He/she demonstrates independence in work.
- He/she demonstrates responsibility in work.
- He/she expresses his/her ideas and attitudes.
- He/she plans and organises.
- He/she works in a team.
- He/she recognises strengths and weaknesses.  
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ANNEX 9.   
TIPS FOR CLASSROOM COMMUNICATION WHEN TEACHING THE 
LANGUAGES IN OFFICIAL USE IN BOSNIA AND HERZEGOVINA AS A 
FOREIGN LANGUAGE  

It is necessary to pay attention to the following aspects of communication.  

Speech  

• Speak more slowly and use longer pauses between sentences.

• Speak clearly without informal speech or jargon. Emphasise keywords for the sake of understanding.

• Pay attention to intonation.

• Repeat words or sentences.

• Give children enough time to process what they have heard.

Vocabulary  

• Use words that are in frequent use. Explain unfamiliar words using pictures or another form that is familiar to them, 
depending on age of the pupil.

• Use shorter sentences without many pronouns.

• Use new words and sentences in a familiar context.

• Repeat important words several times. 

Positive tone 

• Encourage children to talk to each other.

• Praise them and encourage further learning.

• Encourage them to say what they already know and repeat what they have learned.  

It is useful to involve peers in learning languages. A cardboard exercise where a domicile pupil carries the word in 
his/her mother tongue on a piece of cardboard and the refugee, asylum seeker or migrant pupil does the same but in 
English can be useful. Both consecutively read that word and then swap.

A play using words from a foreign language can be useful when instead of English the language of a refugee, asylum 
seeker or migrant pupil is substituted. In this way, the pupil feels respected and his/her motivation to learn a new 
language is strengthened. 
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ANNEX 10.  
EXAMPLES OF TEACHING PRACTICE APPLIED IN SCHOOLS IN THE 
UNA-SANA AND SARAJEVO CANTONS: TEACHING AND LEARNING  

Example 1. A.K. a teacher of Bosnian Language and Literature at the primary school ‘Prekounje’ in Bihać.  

A brief description of the classroom situation  
The group included children aged 6 to 9. There were nine of them in total. The space in which the teaching process took place 
was adapted for group and individual work. 

Description of the chosen methodological approach and teaching strategy  
Teaching unit: The sound and the letter ‘S’.  The class was conducted in line with the HEART methodology, which includes 
learning through modelling and drawing. 
The workshop began with the game ‘Hey Game’, which uses words that contain the sound ‘S’ such as sat, scre and slon 
(clock, heart and elephant) and others. 
Analytical synthetic methods, conversation methods and demonstrations were used in the process. Different techniques 
were applied: writing letters with a finger in the air, modelling letters, the use of cardboard cards, word composition and 
drawing according to the pupil’s wishes. 

Results 
The following areas were addressed and improved:  
- words and shorter sentences, 
- composing words and shorter sentences, 
- writing letters and short sentences. 
Talk about dreams. If pupils wanted, they could present their dreams through a drawing or by telling a dream story with the 
help of a cultural mediator.

Challenges and obstacles 
The teacher must create a good working atmosphere and an environment that raises interest in learning the subject. Make 
the teaching content interesting. 
The obstacles include fatigue, lack of sleep, insufficient language skills and irregular class attendance. 

Lessons learned 
Preparatory workshops are necessary because children make their first contact with teachers and adapt to teaching process 
and school by learning through play. Working methods need to be adapted to these children because of fatigue. Bosnian 
language takes longer because pupils are different; some arrive with knowledge of the language and consequently progress 
faster. 
The application of different methods of teaching made a boy who was not interested in learning begin to work and his 
works were later presented at an exhibition.

Example 2. N.D. a teacher Bosnian Language as a foreign language and Literature at the primary school ‘Harmani II’ in 
Bihać. 

A brief description of the classroom situation  
Bosnian language teaching is conducted in line with the age and socio-cultural characteristics of refugee, asylum seeker and 
migrant pupils. They are included in their classes based on their age.  There should be a maximum of four and optimally two 
pupils in one class. Holistic foreign language teaching is applied because the Bosnian language is taught as a foreign lan-
guage. Classroom work is based on group or individual problem solving in which the context, the procedure and the goal are 
always clearly defined. The classroom is equipped with didactic material: mobile spelling books, posters with illustrations of 
objects and activities from everyday life, memory cards, illustrations of famous stories and fairy tales for children and other 
tools that the teacher makes in accordance with the needs of the pupils.  
The lack of knowledge of the language of education (in this case Bosnian) should not be seen as an insurmountable obsta-
cle because a combined model is applied, which in recent times has become the most commonly used model for language 
support. In Serbia it has proven to be the most complete and effective model because it allows for gradual inclusion. 
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A methodological approach and teaching strategy   
A combined model is used. Methodologically it represents a combination of foreign language teaching and integrated learn-
ing of subjects and languages focused on social interaction. The combined model implies progressiveness and never allows 
the pupils for whom the model is intended to be isolated or segregated. 

Brief description of the activities 

Language: The alphabets and lists of words in the English and Bosnian languages that are similar. 

Topics on communication: Introduction to the phonetic system of the Bosnian language    

Subject area: words, pronunciation and recognition of known words

Method of work: individual and group

Activity duration: 20 to 30 minutes

Level: Beginner

1. Make an alphabetical list with illustrations of similar words in English and Bosnian in order to practice pronunciation and 
learn the alphabet. An example is given below.

 English  language        Bosnian  language 
 
   A 
           address                            adresa 
             alarm                               alarm 
            album                              album

                                          B 
           banana                            banana 
              bank                                banka 
              baby                                 beba

                                                          itd.      

 
2. Distribute the list to the pupils and comment with them.

3. The pupils read and the teacher repeats after them in order to correct the form and to encourage them to pay attention to 
the accent. If a term is unknown, we explain it with a phrase.

4. Ask the pupils to turn the page and try to remember one concept and to find the first letter of the word. 

A                                        

B                                         etc.
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Example 3. A. Z a classroom teacher at the primary school ‘Prva osnovna škola’ in Ilidža in Sarajevo. 

A brief description of classroom situation  
Class: III 1  
24 pupils (14 boys and 10 girls, including 3 migrant pupils)  
Subject: My environment 
Teaching unit: Senses and the connection with mathematical content - numbers up to 10 with fingers, 100, 1000 and further 
Teaching aids: application, posters, individual worksheets and music. 
Learning outcomes: name and recognise eyes, nose, mouth, ears and hands. 

Description of the chosen methodological approach and the teaching strategy  
Group method of work 
The teaching methods: These change because of the need to adapt them to the requirements of the migrant pupils. 
The following active learning methods are applied: 
1. Photo speech (correct pronunciation and sense recognition) 
2. Games (improvisational games and live image) 
3. Listening to music (dance and movement with music) and listening to the song ‘Head, shoulders, knees and toes’ 
4. Creative work-collage, sensory applications 
5. Independent work on worksheets 
Teaching strategies: An action strategy with a strategy of learning through discovering was applied in such a way that the 
acquired knowledge could be applied in everyday life. 

Results 
The pupils can point to their eyes, nose, ears, mouth and hands.

Challenges and obstacles 
A good socio-emotional atmosphere and level of pupil engagement was achieved. 
The main obstacles were language, the impossibility of written works, short-term attention span and a careless attitude 
toward accessories and worksheets. 

Lessons learned 
Thematic planning is more efficient when working with migrant pupils. Contents are linked to multiple items. The goal is 
socialisation and to strengthen the sense of security. 

Example 4. M. Dž a teacher of mathematics at the primary school ‘Ostrožac’ in Bihać. 

A brief description of the classroom situation  
Number of pupils in the classroom: The lesson is performed as an integrative workshop. Teaching units: numbers over 1,000. 
A series of numbers from 1, 10, 100, 1000 is presented using a projector. 
Textbook and workbook assignments are used as exercises. 

Description of the chosen methodological approach and the teaching strategy  
Different teaching methods and strategies are used. The use of games is a very successful method used during teaching 
hours. Use of the presentation method is minimal and if there are ambiguities then the dialogue method is used. 

Results 
Pupils are given assignments to check the learning outcome. 
Pupils have mastered numbers from 1,000 up to 10,000. They know how to write them in the place value table and without 
the table. 
The results are recorded in a notebook and the pupils are rewarded with a grade. 

Challenges and obstacles  
Try to involve as many pupils of poorer knowledge as possible. Praise them for their efforts and bring them to the board to 
receive praise in front of their peers. 
Individuals are shy when performing rhythmic movements and this hinders their creativity and freedom of expression.

Lessons learned 
In the integrative form of the lesson, the pupils study mathematics through games (music and fine arts).  
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ANNEX 11.  
PEDAGOGICAL RECORDS   

a) Pupil records  

School:                                                                  
School year:                                                

List of migrant pupils regularly or irregularly attending classes 
Surname and 
name

Country of origin Year of birth Class and 
department

Homeroom 
teacher

Note

 
b) Pupil data 

To be completed by the homeroom teacher 

Name

Surname

Age

Country of origin

Mother tongue

Data on previous education 

Knowledge of English language 

Knowledge of other foreign languages

Knowledge of Bosnian, Croatian or Serbian languages

The pupil is with parents, relatives or guardians 

Class currently attended 

Homeroom teacher and department 

Team coordinator and other teachers involved in support 

Interests in subject areas (for example, loves math, reading, 
drawing, singing or something else) 

Interests in extracurricular activities 

Expectations of school 

Teacher observations 

Date:                                                                                                            Homeroom teacher: 
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c) Pedagogical Pupil Profile 

Name and surname 

General teacher’s observations   

The coordinator in cooperation with the subject teachers, 
i.e. the team, will record relevant information related to past 
educational achievements.

In addition to the cultural mediator, observations related to 
classroom relationships: teacher-pupil / peer relationships.

Socialisation and social security: basic observations:

Pupil interests as well as weaknesses: 

Support needed:

Bosnian/Croatian/Serbian language as a foreign language   
Short overview 

Foreign languages:
Mother tongue (Farsi, Arabic or other) 
Mathematics 
Natural and social sciences (depending on the age of the 
pupil) 

Informatics - Technology (digital skills) 

Music and arts 
Sports activities 

 
d) Additional Support Measures Plan (form model) 

Pupil’s name:   
Class and department:

Support type Measures Objective Implementer / Time 
Tailored teaching methods Language learning work-

shops Supplementary classes 
Individual work 

Gradual achievement of the 
educational goals 

Team coordinator with teach-
ers and the cultural mediator 
/ throughout the school year 

Didactic material Use of materials for model-
ling and drawing 
Work with puppets Memory 
cards 
Use of the Internet Visual aids 

Adapting to new content 
Accepting the rules of the 
classroom and the school 
Creating emotional and 
social security 

Team coordinator with teach-
ers and the cultural mediator 
/ throughout the school year

Adjusted content Outcomes of pupil achieve-
ment in teaching areas modi-
fied according to their age 

Mastering the basic out-
comes in certain areas

Team coordinator with teach-
ers and the cultural mediator 
/ throughout the school year

External factors Talk to experts about pupil 
stress 
Interviews with social work-
ers 
Peer visits to the reception 
centre 

Social security and inclusion School Team coordinator, 
social services, health ser-
vices, NGOs and the cultural 
mediator. 
If a pupil is with his/her par-
ents then they are involved in 
all stages of support. 
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ANNEX 12.  
SCHOOL REPORT 

LOGO and title 

 
 Škola:      (Name of the school): 

 Školska godina: 2019/20    (School Year: 2019/20)  

 Grad:      (City:)   

  
 Ime:      (First Name:)

 Prezime:      (Surname:)                                                      

 Razred:      (Class or Year:)                                                                  

Predmetne oblasti 
Subjects Areas 

Opća zapažanja   
General remarks 

Nivoi postignuća   
Level Achieved 

Bosanski, hrvatski ili srpski jezik kao strani jezik 
Bosnian, Croatian or Serbian as foreign language 

Strani jezici ( engleski i drugi) 
Foreign languages (English and other)

Matematika 
(Mathematics)  

Prirodne nauke  
(Natural sciences) 

Društvene nauke (Social sciences) 
Povijest (History) 
Geografija (Geography) 

Tehnika i tehnologije  
(IT technology) 

Glazbena i likovna kultura 
(Arts) 

Tjelesni i zdravstveni odgoj  
(Sports and physical and health education)

 
Razrednik:      Direktor:  
(Teacher:)      (Director/Principal:) 

Datum:  
(Date:)  
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ANNEX 13.   
MONITORING THE INCLUSION OF REFUGEE, ASYLUM SEEKER AND 
MIGRANT PUPILS (checklist)  

Proposed checklist for monitoring and evaluating the process of inclusion of refugee, asylum seeker and migrant 
children.   

Having in mind the current practice and the expected continuous requirement in this area, monitoring and evaluation 
will help identify needs, assumptions, challenges and obstacles to successful inclusion as well as good practice. 

The form below is proposal of indicators (checklist) for the area of monitoring and evaluation. It should be noted that 
the same indicators could be used for the process of self-evaluation.  

CHECKLIST FOR OBSERVATION PURPOSES DURING MONITORING AND EVALUATION 

Date of monitoring/evaluation 
Place  

Expert/school team 

Team members (list)

Level of involvement of local community representatives 

Level of involvement of parents representatives 

School preparatory activities 

School parents preparation activities (description of activities and involvement level assessment)  

Activities in the domain of the preparation of children for the support process (description of activities and assessment) 

Activities in the domain of the professional development of teachers and other employees (description and assessment) 

Activities in the domain of cooperation with the Salakovac Reception Centre (description and assessment) 

Inclusion index for children from the Reception Centre  

Number of children at the 
Reception Centre /Camp

Number of children included 
in the preparatory pro-
gramme at the Centre 

Number of children included 
in the school programmes 

Inclusion index 
– observations 

Number of children included in the health status assessment Assessment index /observations

Number of children with 
special health indications for 
additional support

Description of the required 
health services 

Number of children included 
in additional health services

Index of the provision of 
specialised healthcare for 
children 



66 Manual for the Inclusion of Refugee, Asylum Seeker and Migrant Children in the Education process in Bosnia and Herzegovina

Assessment of support for inclusion in the educational process 

Description of the type of support Description/observation

Provision of transport for children from the Centre/Camp to 
school 

Provision of school supplies and textbooks 

Provision of school snack support

Provision of sports equipment 

Other special needs and aids 

General assessment and proposals for improvements if required 

Fulfilment of the spatial and material conditions for implementation of the programme 

Description Observation

Capacities of classroom spaces and the level and adequacy 
of school furniture 

Determined space capacities for group and individual work 
with pupils 

Description of the school’s equipment including didactic 
tools and aids 

Availability of ICT technology (description and the availability 
of use) 

Available services for the preparation and reproduction of 
teaching material 

Sports hall equipment 

Availability of additional assets and consumables for the 
groups/sections for leisure activities 

General assessment of the fulfilment of the requirements and proposals for improvements if required

Fulfilment of the requirements for inclusion in terms of human resources

Description of the requirements Assessment and observation

The need for access to interpretation services. 

The possibility to engage additional professional associates 
(psychologists and trainers in the fields of psychological 
support and social interaction).

The possibility to engage additional personnel for the imple-
mentation of language learning programmes, ICT technolo-
gies, creation of worksheets, etc. 

The need to the number of teachers involved in the educa-
tional inclusion programme (by level and subject). 

The possibility to increase the level of complexity and the 
scope of work, in accordance with the pedagogical standards 
and norms.

Implementation of professional development programmes 
for teachers (name of the programme and the number of 
teachers involved).

Organisation of teamwork in order to monitor the achieve-
ments of the programme (description and implementation). 

There is a need to organise professional support for teach-
ers (description, service providers and the level of teacher 
involvement). 

General assessment of the fulfilment of requirements and proposals for improvements if required
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Direct insight into the assessment/monitoring of the achievements of the children 

Description Observation

Individual educational support programmes created for 
children 

Implementation of instructional and preparatory  
classes (number of children, names of classes and their 
achievements)  

Supplementary classes (number of children, implementation 
level, subjects and achievements) 

Additional classes (number of children, titles of classes and 
their achievements)  

Optional classes (number of children, titles of classes and 
their achievements)  

Leisure activity groups/sections (number of children, titles of 
the sections and their achievements)  

Programmes for taking class exams (number of children, 
class, formation of the commission, consent of the Ministry 
and achievements) 

Language learning and ICT programmes (information from 
the reception centre) 

Excursions and visits (is there a plan at the school level, the 
number of excursions and the provision of escort members 
as well as other requests)

Psychological support (description, number of children 
included in the programme and the service providers) 

Support programmes for parents of children (description and 
the number of parents involved in the programme)

School cultural activity programme (description of the 
activities, the implementation and the number of children 
involved)

Joint activities of the school and the centre/camp (descrip-
tion, associates from the centre/camp and the number of 
persons involved) 

Monitoring pupil achievement at the individual level (de-
scription of monitoring and intervention measures)

Assessment of the presence of neglect (discrimination or any 
form of harassment)

Information on direct insight into the implementation of 
programme/form of work 

Keeping pedagogical records (records on pupil attendance, 
the pedagogical card with observations on pupil achieve-
ments, and a model of the report on inclusion in the educa-
tional process) 

General assessment of the fulfilment of the requirements, keeping of the pedagogical records and proposals for improve-
ments if required

General assessment in the presence of the school principal and the appointed representative of the Expert Team 

Place and date,                                                    Members/Implementers
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ANNEX 14.  
LIST OF MEMBERS OF THE WORKING GROUP 

Adnan Husić , Ministry of Civil Affairs of Bosnia and Herzegovina

Boj  ana Mar  ić , Ministry of Civil Affairs of Bosnia and Herzegovina

Mar  i j  an Baot  ić , Ministry of Security of Bosnia and Herzegovina

Adnan Jasik  a , Ministry for Human Rights and Refugees of Bosnia and Herzegovina

Mir  na Nik  šić , Ministry of Education and Science of the Federation of Bosnia and Herzegovina 

Mar  a Mat  k  ić , Department of Education of the Government of Brčko District 

Smajo Sulejmanagić  , Pedagogical Institute of Una-Sana Canton  

Nusreta Alijagić - Prša, pedagogue at the primary school ‘Harmani II’ 

Zor  ica R  aguž Osmanag ić , Ministry of Education, Science, Culture and Sports of Posavina Canton 

Elmir Tuk  ić , Ministry of Education, Science, Culture and Sports of Tuzla Canton

Dar  i j  a Kuhar  , Ministry of Education, Science, Culture and Sports of Zenica-Doboj Canton

Amir  a Bor ovac , Ministry of Education, Science, Culture and Sports of Bosnia-Podrinje Canton Goražde

Ber  isl av Bar  nj  ak  , Ministry of Education, Science, Culture and Sports of Central Bosnia Canton

Nefiza Daut  ović , Ministry of Education, Science, Culture and Sports of Hercegovina-Neretva Canton

Lj  ub  o Tomić , Ministry of Education, Science, Culture and Sports of West Herzegovina Canton

Fahir  a Kala j  d  žisa l ihović , Ministry of Education, Science, Culture and Sports of Sarajevo Canton

Anit  a Gr g ić , Ministry of Education, Science, Culture and Sports of Canton 10 

T  ECHNICAL SUPPORT 

Technical support was  provided by the consultant, Vesna Pur  at  ić , and S  anj  a Kab  i l and Amela Š  ašk  ić from UNICEF 

Bosnia and Herzegovina.
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